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From the Board

In 2011 the Honourable Chief Minister Smt. Mamata Banerjee constituted the Expert Committee
on School Education of West Bengal . The Committee was entrusted upon to devel op the curricula,
syllabi and textbooks at the school level of West Bengal. The Committeetherefore had devel oped
school textbooks from Pre-Primary level, Class| to Class VI based on the recommendations
of National Curriculum Framework (NCF) 2005 and Right to Education (RTE) Act 2009. In
2015 the new curriculum and syllabus of History and Environment for Class X cameinto effect
and textbooks were developed accordingly. However, certain questions evoke in our minds:
(i) How will the competencies of the learners be modified, refined or improved in Class X?
(if) How far can the learners establish themsel ves as citizens with values and responsibilities at
the end of Class X? (iii) How far can the learners go beyond the limits of academic disciplines
to apply knowledgeintheir social life? And intrying to find suitable answersto these questions
the Expert Committee devel oped the framework of the Constructivist methodol ogy for knowledge
construction.

Following the recommendations of Samagra ShikshaAbhiyan (SSA), the Govt. of West Bengal
has arranged an orientation programme of History and Environment for Class X on the method
of learning and evaluation. This* Training Module' has been developed for the said orientation
programme.

The Hon'ble Minister in Charge for Education, Dr. Partha Chatterjee, has enriched uswith his
views and comments. We express our sincerest gratitude to him.

We hope that the orientation programme will be successful and have a lasting effect in the
teaching-learning process of the future.

July, 2020 President
7712, Park Street, West Bengal Board
Kolkata- 700 016 o
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Preface

The Honourable Chief Minister Smt. Mamata Banerjee constituted the Expert Committee on
School Education of West Bengal in 2011. The Committee was given the responsibility to review,
reconsider and reconstitute all the aspects of the school curricula, syllabi and textbooks. The
new curricula, syllabi and textbooks were developed based on the recommendations of the
Expert Committee.

The school textbooks for all classes, from Pre-Primary level to Class VIII, were developed
following the guidelines of NCF 2005 and RTE Act 2009. The textbooks for Class X were
devel oped based on the new curriculum and syllabus.

Following the recommendations of Samagra ShikshaAbhiyan (SSA), the Govt. of West Bengal
has organized an orientation programme on the method of learning and evaluation of History
and Environment for Class X. This* Training Module' has been devel oped for the said orientation
programme.

The Hon'ble Minister in Charge for Education, Dr. Partha Chatterjee, has enriched uswith his
views and comments. We express our gratitude to him.

The State level Teachers' orientation programme on the methodol ogy of learning and evaluation
has been planned and executed in assistance with School Education Department, Govt. of West
Bengal, West Bengal Board of Secondary Education and Samagra ShikshaAbhiyan (SSA). Itis
hoped that the* Training Modul€e’, devel oped on behalf of School Education Department, Govt.
of West Bengal, West Bengal Board of Secondary Education and Samagra Shiksha Abhiyan
(SSA), will helpinthe effectiveimplementation of the methodol ogy of |earning and eval uation.

Jduly, 2020 Chairman
NiveditaBhavan, Expert Committee
5th Foor, Bidhannagar, School Education Department

Kolkata- 700091 Govt. of West Bengal
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Samagra ShikshaAbhiyan (SSA)

I ntroduction

TheRight of Children to Freeand Compulsory Education (RTE) Act, 2009, seeksto ensure
that children enjoy the benefits of the three aspects of Access, Equity and Quality in school
education acrossthenation. To thiseffect, the Ministry of Human Resource & Development
(MHRD) inlinewith theproposal of the Union Budget, 2018 -2019 hasinitiated the scheme
of SAMAGRA SHIKSHA ABHIYAN (SSA). The schemetakesaholistic stanceintreating
school education from Pre-Primary to Class XI1 asacontinuum by merging the erstwhile
Sarva ShikshaAbhiyan and RashtriyaMadhyamik ShikshaAbhiyan schemesin one, unified
whole.

Scope of SSA

The Samagra ShikshaAbhiyan (SSA) collatesthe three Schemes of Sarva ShikshaAbhiyan,
RashtriyaMadhyamik ShikshaAbhiyan and Teacher Education.The SSA schemeaimsat
improving school effectivenessmeasured intermsof equa prospectsfor schooling and equitable
learning outcomes. In harmonizing thedifferent and maor effectua factorsof school education,
the SSA scheme providesfor the operational mechanismsand transaction costsat dl levels,
particularly inusing state, district and circlelevel systemsand resources, besidesenvisioning
one comprehensive strategic design for advancement of school education. Theshiftinthe
focusisfrom project objectivestorefining systemslevel performance and schooling outcomes
whichwill betheemphasisof the SSA scheme, dongwith encouraging Statestowardsimproving
qudlity of education.

Major Objectives of SSA

Theholistic nature of the scheme envisages Universal Access, Equity and Quality, promotion
of Vocational Education, refurbishment of the use of Soft or e-Materialsin schools and
strengthening of Teacher Education.

Themajor objectivesof the schemeare summarized below:

e Provisonof Quality Education and enhancinglear ning outcomesof students

Bridging Social and Gender Gapsin School Education
e Ensuring Equity and Inclusion at all levelsof School Education
e Ensuringminimum standar dsin schooling provisions

e Support Sates in implementation of Right of Children to Free and
Compulsory Education (RTE) Act, 2009



Traditional Teacher-Training Methodology and M ethodology
proposed by NCFTE 2009: A compar ative study

Comprehens vedeve opment of education requires, among other things, to makearrangements
for teacher education. With thisobjectivein view the National Council of Teacher Education
(NCTE) organized an Expert Committee which composed adraft document after prolonged
fruitful deliberationwith amultitude of experts, professorsof Education, departmentsof severd
universities, teachers, and trainee-teachers, NCERT, SCERTSs, DIETsand variousNGOs.
Thedraft was subsequently revised and published asabook. Thisimportant document isnow
widely known asNational Curriculum Framework for Teacher Education (NCFTE) 2009.
Thisinvaluable document has served us as a beacon to compose and design the present
teacher training module. Whilediscussing thegenera principlesof Teacher Education, NCFTE
2009 observed that “we haveredlized the tentative and fluid nature of the so called knowledge
base of teacher education. Thismakesreflective practicethe central aim of teacher education.
Pedagogica knowledge hasto constantly undergo adaptation to meet the needs of diverse
contextsthrough critical reflection by theteacher onhigher practices.” Inthissectionwewill find
out the differences of dominant practice of teacher education and the Process based teacher
education proposed by NCFTE 2009. Thefollowing tableisan extract from NCFTE 2009

Comparison between the Dominant Current Practiceand Proposed Process-Based
Teacher Education Curriculum Framework

Dominant Practiceof Teacher Proposed Process-Based Teacher
Education Education

Focuson psychologica aspectsof learnery Understanding the social, cultural and

without adequateengagement with contexts. | political contexts in which learners grow

Engagement with generalisedtheoriesof | and develop. Engagement with learnersin

childrenandlearning. red lifestuationsaong withtheoretica
enquiry.

Theory asa“given” tobeappliedinthe | Conceptual knowledge generated, based

classroom. on experience, observationsand theoretica
engagemen.

Knowledgetreated asexterna tothelearner | Knowledge generated in the shared

and something to beacquired. context of teaching, learning, personal
and social experiences through critical
enaury.
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Dominant Practiceof Teacher
Education

Proposed Process-Based Teacher
Education

Teacher educatorsinstruct and give
structured assignmentsto be submitted

by individual students. Training schedule
packed by teacher-directed activities. Little
opportunity for reflection and self-studly.

Teacher educators evoke responses from
students to engage them with deeper
discussions and reflection. Students
encouraged to identify and articulate
issues for self-study and critical enquiry.
Students maintain reflective journals on
their observations, reflections, including
conflicts.

Short training schedul e after general
education.

Sustained engagement of long duration
professional educationintegrated with
educationinliberal sciences, artsand
humanities.

Studentswork individualy on assgnments,
in-housetests, field work and practice
teaching.

Students encouraged to work in teams
undertaking classroomand learners
observations, interaction and projects
acrossdiverse courses. Group presentations
encouraged.

No*“ space” to address students
assumptionsabout socid redities, the
learner and the process of learning.

Learning “spaces’ provided to examine
students own positionin society and their
assumptions as part of classroom
discourse.

No“space” to examinestudents
conceptions of subject-knowledge.

Structured “space” provided to revisit,
examine and challenge (mis) conceptions
of knowledge.

Practiceteaching of isolated |essons,
plannedin standardised formatswith little
or no reflection on the practice of teaching.

School Internship — students teach within
flexible formats, larger frames of units of
study, concept web-charts and maintain a
reflectivejournal.

Reference :

1.

Nationd Curriculum Framework for Teacher Education : Towards Preparing Professiond
and Humane Teacher, National Council for Teacher Education, New Delhi, 2009




Curriculum and Syllabus of History & Environment (Class X):
A Proem

Sudy of History at the Secondary level

Beforeinitiating discussion on the curriculumand syllabusof History & Environment for class
X, itisbetter to have abrief recapitulation of the curriculum and syllabusof History inthe
Upper Primary level. Thelearnersof the Upper Primary level aremostly inthe age group of
10-13 (sincemost children aged 5+ wereenrolledin class| until 2012). So, thesechildrenare
mostly adolescent. Inthisstage, they are curiousto know about themsel vesand of surrounding
environment. Often, they arekeen to know about theunknown. They even possessindomitable
desirefor adventure. They are hardly enticed for insipid information-loaded text materials.
NCF 2005 recommended that the study of History as part of Social Sciencefor thisage-
group should beasfollows:. “History will takeinto account developmentsin different parts of
India, with sections on events or developmentsin other parts of the world.” [NCF 2005,
pg.53] Studentsof classX arealsointhesameleve of understanding astheir brethren of class
VI1I1. Hence, thecurricular vision asenvisaged upto class V111 will continuein class X.

TheEnvironment and History syllabusfor classVI to VI isgeneraly based on the history of
India. Inthisrespect, absoluteimportanceisgivento thedifferent regiona history of India.
Eventsof different regionswereanayzed discretely for discussonson political, socid, cultura
or economic affairs.

Discussionson variousaspectsof | ndia scommunicationwith foreign nationsin different periods
havea so beenincluded in thetextbooks. Hence, thelearnerswill find referencesof conflicts
and confluenceof Indid shistorical course of actionswiththat of the cultureand civilization of
theworld beyond India. Inthisrespect NCF 2005 observes:

“Inapluralistic society likeours, itisimportant that all regionsand socia groupsbeableto
relateto thetextbook. Relevant loca content should be part of theteaching-learning process.”
(NCF pg. 50)

Main featur esof thesyllabus: Spatial and temporal nature

Thesyllabi for classVI-VIII discusses about the history of the Indian subcontinent. In class
IX, the history of Europe and the World areintroduced. Onthe spatial aspect, the syllabusis
Europe-based but on thetemporal aspect, it isof modern Europe. However, inclass X, the
gyllabusincludesvarioustopicsabout the history of the Indian subcontinent. Hence, fromthe
gpatid and tempord standpoint the history syllabusded swith Indian subcontinent inthecolonia
and post-colonia period inthe second half of the 18th and the 20th century.
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Thesyllabusfor class X beginswith alesson onthe concept of history, thereby following
thetradition asseeninthesyllabi for classVI-1X. Two maintopicsarediscussed here: firstly,
itisnecessary to awarethelearners, through brief discussion, about the assortment of varied
incidentsin the study of history inmoderntimes. Inthat case, themainaim of the syllabusisto
highlight the study of history by those varied incidentsdiscussed in thelater stages of the
gyllabus. Let ustakean example. If thefirst lesson discusses about the history of environment,
theninthethirdlesson therecan beadiscussion onthe Forest Act inthe colonia erawhichwill
help the studentsto understand the topic. When thereisadiscussion on the history of sports,
instancesmay be cited about how cricket cameto the Indian subcontinent through the colonial
rulers, or about I ndian subconti nent achieving successin hockey, or how M ohunbagan club's
winning thel FA championshipin 1911 spurred the contemporary anti-colonial vigour of the
mass. Again, physical exercisesor gameslike Kabaddi, wrestling, cudgeling, Bratachari etc.
which were associ ated with the nati onalist movement, can be mentioned whilediscussing the
topic. Namesof various historians, research documents, exciting information or statistics of
players—inshort, any kind of datanot so relevant on spatia or tempora aspect of thesyllabus
isnot discussed here. Had it been so, animportant i ssue emphasi zed repeatedly in the syl abi
fromclassVI-1X would have beenignored. Inthe new syllabusof history no datais presented
merely asapieceof information. Each pieceof informationismentioned to develop aninference.
Needlessto say, history doesnot form sansinformation. But again, assortment of disconnected,
disorderly informationisalso not thework of history. Hence, each piece of informationis
organized on the basisof logical interpretation. Autonomy of informationisnot important.
Basic understanding and inference devel opment based on such information isemphasi zed.
Hence, students should be encouraged to construct inference instead of rote learning.
Information then ceasesto beaburden. It becomesauseful resourceto construct inference.

Secondly, students are introduced to some elements used for the study of history of
modern Indian subcontinent. Hence, the discussion ismainly on thefour types of written
documents. Here again, it isto be mentioned, how these documentsare used ininterpreting
and making of history inrelation to thedifferent historical incidentsand processesdiscussed at
alater stagesof the syllabus. Let ustake an example. Inthethird chapter, care should betaken
so that the students discuss about topics such as: importance of official documentsinthe
making of history of variousmovements, whileusing thoseofficia documents, how thenegative
attitude of the colonid rulersabout therevolt of the nativesisreflected in those documents, and
how careful the historianshaveto bewhileusing suchwritten documentsand et a. Similarly,
while going through the discussion on newspapersand periodica's, one getsto know about the
history of Bengal inthe 19th century from the contemporary newspapersand periodicals.

Hence, theintroductory chapter hasbeen used asaportrayd of thevaried dimensionsof
modern history. Themain objectiveisto present theimportance of different eementsof history
I.e. sometrendsand concepts of the socio-economic, political and cultural history. Infact, the
introductory chapter preparesthefoundation of history whichwill help the studentsto understand
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thetopicsof thefollowing chapters. Consequently, the studentswill be aware of the varied
tradition of the history of modern Indian subcontinent. So, theintroductory chapter, at the
outset of the syllabus, will facilitate the studentsto form an understanding of thefollowing
historical topicsbased on spatial and temporal plane. It demands optimum importance both
from theteachers and the students standpoint.

Thefollowing part of thesyllabusissplit into seven chapters. Chronologically and event-
wiseanew approach hasbeen adopted. | n these chapters, discussionswere on the nature of
relationship between the native peoplewith thecolonid rulers, intheinitia period of colonial
rule, which was cooperation on one hand and hostility on the other hand, and sometimesa
fusion of cooperation and opposition for socia reformation etc. A closeperusal of the present
history syllabusof West Bengd will reved, it doesnot discussabout the paramount contribution
of somepersona, rather it triestointerpret the structura evolution of acomplex socio-economic,
political and cultural movement. So, thesyllabushasample spacefor different notions, theories
andinterpretationsrelated with that of the I ndian sub-continent inthemodern period. Besides,
therole of the organized common massinthedifferent historical incidentsand operationsis
given utmost importance. Different organized movementsor changesareinterpreted following
thistimeline. Infine, theaim of the syllabusisto develop the skill of the studentsto interpret
structural evolution of history instead of merelearning about individua achievement, to be
abletointerpret the chemistry of the charactersin acomplex historical process. Thus, the
syllabusemphasized on the discussion of different organized outbreak of themassin different
formsof endeavours, revolt and oppositions. Hence, role of the multitudeismoreimportant
thantheindividua.

Thebiggest event of the present erain the Indian subcontinent isthe partition of thenation
in 1947. The proceedingsin the second half of the 20th century culminated in the partition.
Hencein chapter 8, three main topics of Indian subcontinent in the post-colonia period are
discussed. Infact, theissuesdiscussed herein are still closely connected with the different
functionaries of the I ndian subcontinent asanation or asasovereign independent country.

Infact, the syllabusisabout aperiod of timewhen different new ideasevolved, different
ingtitutions and variousincidentstook placein the Indian sub-continent that changed the
dimension of Indian history. Keeping thisinmind, it isimportant to present the syllabusto the
studentsinasmpleandlogica manner. Truly speaking, students often come acrosswith many
notions, ingtitutions or incidentswhich the present syllabusincitesthem to know about their
source. Instead of engaging the students only within the periphery of textbooksand periodical
evaluations, thetopics of the syllabus can form awonderful chemistry with their red life
experiences. Thisinfactisthegoal of the History syllabus. It isexpected that through the
logical analysisof thedifferent ideasand varied eventsof the Indian subcontinent, the students
of today will develop into futurecitizenshaving aroleintheir socio-economic cultura life.
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Based on the above discussion the main features of the History and Environment syllabusare
asfollows:

1.

Tohighlight the nature of relationship of thecolonid rulersand native peopleinthelndian
subcontinent through somethemesin achronological way.

Photographs, tables, graphs and maps are used to supplement the narrative.

Certainsectionslike’ A few words' are appended with discussionson various historical
eventsand concepts. Suchrecita sarelike anecdotesincluded in the syllabusto makethe
narrated topicsinteresting by going into the detailsof certain areasof the content and a so
to makethem easily comprehensible.

The syllabusa so recommendsfor multi-col oured and black-and-whiteillustrations, not
for aesthetic purpose but they hel p and devel op the understanding of thelearner through
visualization of atopic under discussion which goes even beyond the periphery of the
textbook. Inthiscontext NCF 2005 observes, * Theteaching of the social science must
adopt methodsthat promote credtivity, aestheticsand critical perspectives, and enable
the children to draw relationships between past and present’ (pg.53). It also states:
“Teaching (of social science) should utilize greater resourcesof audio-visua materias
including photographs, charts, mapsand replicasof archaeol ogical and materid cultures’
(NCF 2005, pg 54)

An assortment of mapsis used in the textbooks. Each map hasto bereferred in the
discussion to supplement the narrative. Emphasis ought to be given onthelearners
interpretations of different features observed inthe maps. Thus, the skill of map-study
anditsanaysiswill bedevel oped. In course of thediscussionon atopicif arelated map
isnot provided in thetextbook, it ishoped that theteacher will refer to additional maps.

Notion of learning History: Gathering infor mation and constructing inferences

Themaost conventiond notionsof learning Hitory intheschool leve areto memorizeinformeation
and writelong answers. Needlessto say, both the convictionsare erroneous. They only develop
disinterest and didikefor the subject among thelearners, instead of creating fascinationfor it.
In thisrespect, NCF clearly says: “It isbelieved that the social sciences merely transmit
information and are text centered. Therefore the content needs to focus on a conceptual
understanding rather lining up factsto be memorized for examinations......emphasishasto be
laid on devel oping conceptsand the ahility to analyze socio-poaliticd reditiesrather thanonthe
mereretention of information without comprehension.” (NCF, pg.50)
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Therefore, the new series of textbooks has not left any evidence as mere piece of
information. Every bit of information hasbeen used to construct inference. Certainly, History
cannot be constructed without information. But to collect disconnected, randominformationis
not thetask of History. The new series of textbookstherefore present information asthetool
for establishinglogica analysis. Emphasisisgiven not on theautonomy of information but on
the devel opment of comprehens on and construction of inference. So, thelearners should be
motivated to construct inferenceinstead of cramming mere pieceof information. Information
then ceasesto be a burden to learning. Rather it becomes a useful resource to develop
logical inference.

Besdes, the syllabushasd so given specid importanceto interpret every relevant concept.
That each learner could understand all relevant concepts and even theimplications of each
word isalso given utmost importance.

Featuresof thecurriculum of History and Environment:

(i) Integrated curriculum : Duringtheplanning of thecurriculumand syllabusof 'Environment
andHigory' for classVI-VI1I theinterdisciplinary relationship of environment and history
hasbeen discussed onawider plane. The concept of theenvironmenta changeisembedded
inthecurriculum. Thisideahasremained unchanged eveninthesyllabusfor classIX. In
class X, the integration of environment and history demands some discussion. It is
noteworthy that the history syllabusfor class X of aparticular placeand timegetsanew
dimension when connected with environment. It is through colonialism the Indian
subcontinent was gradually connected with theworld-wide neo-imperia process. Asa
result, the physical resource, forest and the entire natural and social environment was
utilized intheinterest of the colonia rule. Therelation between thecolonial ruleand the
environment isevident---beit laying thetrack for therailways, or theindigo cultivation,
or by creating food scarcity causing famine. Besides, the syllabusa so discusseshow the
colonial Forest Act or the partition of Indiahad a paramount effect on thelife of the
peopleinrdationwith natura and socid environment. Similarly, incourseof thediscusson
therearereferenceshow Rabindranath Tagore, who strongly opposed colonia philosophy
of education, propagated about the philosophy of educationintegrating man and nature.
Hence, it can be said that almost 200 hundred yearsof colonia administrationi.e. from
thesecond half of 18th century tothe second half of 20th century, the different aspects of
theinterrelation of man and environment in the Indian subcontinent hasleft anindelible
mark intheHistory syllabusfor class X.



(i)

(iii)

(iv)

v)

I nvestigativeactivity-based curriculum : Thecurriculum and syllabusof History and
Environment for class X have been so designed asto generate an attitude of seeking,
investigation & query among thelearners. Whilediscussing thethemesof the syllabus, the
curiosity of thelearner isincited beforeintroducing thetopic. Thelearnerswill gain practica
experience about | earning topicsthough engagement with different activities. Besides,
their skill in hands-on activitieswill a so become enhanced.

L ear ner-centricapproach : Based on thetheory of constructivism asrecommended by
NCF 2005, the curriculum and syllabusof * History and Environment” havebeen designed
to belearner-centric. Different incidents of the contemporary world that generatediverse
questionsintheir mindsonly lead to the path of the History syllabus. So, it isimportant
to citevariousillustrations of the known society and history beforeintroducing the
themesof history.

Evaluation: anintegral part of thecurriculum : Evauationisacontinuousprocessin
thelight of constructivism. It cannot occur only at theend of ateaching process. Inthis
ongoing processof teaching-learning, theteacher observesthelearnerscarefully, records
the progressor lacunaof thelearnersand facilitatesthem accordingly. Following this
principleInternal Formative Evaluation (IFE) hasbeenintroduced in class|X sothat
eva uationand curriculumarenot estranged. Whatever they learn areeva uated accordingly
within the classroom. According to the concept of Constructivism, evaluation hasan
integral relation to learning progress. A ppropriateimplementation of Interna Formative
Evduation (IFE) withinthedassroomwill eventualy do away withthe conventiona concept
of assessment with pen & paper at the end of theteaching process. Six toolshave been
mentioned inthisregard. They are: Survey, Nature Study, Case Study, Creativewriting,
Model Making and Open Text book Evauation. Thelnternal Formative Evauation should
be conducted within span of the classroom. Thereisno need to go beyond the classroom.
Thisenablestheteachersto assessthe advancement or lacunaof thelearnerseven before
the summative evaluation. So there is scope for adopting appropriate measures.
Conseguently, both the teachers and the |earners get ample scopeto befamiliar with
different methodol ogiesand tool sused for eva uating theknowledgeor skillsof thelearners.

Deveopment of variousskills: Whiledesigning thesyllabusof History and Environment
specia focushasa so been givento the devel opment of variousskills. Itisexpected that
learners of modern European history will havethe urgefor basic logic and scientific
understandingintheir daily life. They will develop ideaabout variousincidents happening
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their daily environment, different ingtitutionsassoci ated with those eventsand the different
meansof carrying forward thetrend of European history. Consequently thelearner will
gradudly explorehimsdf inthelight of agreater timeand clime. Hisjourney tobecomea
truecitizen will accomplish onthebasisof rationalist outlook and humanitarian mentdlity.

(vi) Useof ICT aslearning aid : Information Communication Technology (ICT) isan
efficacious mode of learning in the present era. It should not be treated as a separate
discipline. Infact, thereisawrong notion that only the expertsof Information Technology
canteach | CT, and not the subject-teachers. Thisdefinitely deterseffectiveintegration of
ICT with different subjects. It a so debarsthe subject-teachersto devel op their interest
and skillsinICT. Thus, ICT should beviewed asan important tool for the successof the
curriculum. Intheimplementation of ICT asanintegral component for the success of
education theroleof the subject-teachersisirrefutably significant.

Different educationd websitesmay be consulted for deve oping clear conception onvarious
topicsincluded inthesyllabus. With the hel p of computer software, power-point presentations,
atopic can be explained with ease. However, the teacher ought to be careful ontwo areas:

() information, picturesor power-point presentations downloaded from thewebsites
should be checked for authentication,

(i) careshould betaken sothat copyright lawsare not violated for downloading and
using information, pictures and power-point presentations of thosewebsites.

Theteacher’sactiveroleisdesirablefor using ICT inthe processof learning. Care should be
takenthat theteachersandthelearnerscan collectively collaboratein co-creetion and exploration
for successful implementation of the concept of constructivism by theuseof ICT.

Everyday use of textbooksin the classroom

Thetwo primary objectivesof using the syllabusof classX intheclassroom are: to complete
the academic discussion and teaching-learning within the scheduled timeand to aleviatethe
information burdened environment of studying through memorization. Hence, each learner has
to beingpired to think and expressindependently. It isexpected that many learnersmight not
be ableto overcometheinhibition and participatein the discuss on spontaneously. They need
to be motivated. The teacherswill haveto elicit them, encourage them at every step of
achievement. Care should betakenthat their general observation and naive conceptisrelated
withtheir learning aress.

Beyond the textbook
Rotelearning and cramming information are deterrent to the study of history. Inthisregard,
National Curriculum Framework 2005 observes: ‘ In order to make the process of learning
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participative, thereisaneed to shift from mereimparting of information to debate and
discussion... The approach to teaching therefore needsto be open-ended.” (NCF 2005,
pg. no.54)

Hence, it isnecessary to discuss alesson in the classroom instead of learning alesson
individualy. Theteacher will haveto spur adebatableissue based on thelearning topicsor
conjureup asituation. Educationa excursontoahistorica steor monument inthelocality is
also anecessity. It isbetter if thelearnersrecord their experienceinwriting. Visitsto the
archives, museumsetc. area so necessary. Different statues, architectural work, art, replicaof
archaeological thingsmay be procured and preservedin acorner of theclassroom. Thelearners
may organize seminarsor exhibitionson history for at least once or twiceayear. Thelocal
people, studentsof other classesand the other teachers should a so participatein the seminar
or theexhibition. Thiswill help thelearnersto sharetheir innovativethoughtswith others.

National Curriculum Framework 2005 hasa so emphasized onthe use of subject-dictionaries,
‘supplementary books' for ‘extrareading’ and atlases etc. apart from reading the history
textbook. (ref. NCF 2005)

Development of lifeskillsin respect tothe curriculum of History and Environment of
Class X

Someskillsarerequired to successfully copewith the diverse demandsand challenges of the
individual andthe society. Theseskillsare, infact, lifeskills. Lifeskillsenableustotrandate
knowledge, attitude and valuesinto actual abilities, i.e. what to do and how to do.

Study of history developsin anindividua-learner aswell asagroup-learner athreedimensiona
senseof place, timeand person. Theselearnerswill beableto anayzeand evauate anincident
of the past and a so of the present on the basis of thethree dimensional sense. This sense of
evduationisapart of lifeskill. Hence, empathy will bemanifested among thelearnersirrespective
of geographical, social, cultural, economic or politica diversities. Empathy towardsfellow
citizensand environment and ability to live among many despite devel oping self-sufficient
evauating skill arethemainaimsof the curriculum of history.
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HISTORY AND ENVIRONMENT
Curriculum & Syllabus
Chapter: 1— Ideasof History
1.1: Vaietiesof History

New Socia History, History of Sports, History of Food habitsand Cuisine, History of
Performing Arts(Music, Dance, Drama, Cinema), History of Clothing, History of Trangportation,
History of Visud Arts(Painting, Photography), History of Architecture, Loca History, Urban
Higtory, Military History, Hitory of Environment, Hitory of Science-Technology and Medicine,
Women'sHistory— Discussthe main features of thesedifferent trendsof history writing.

1.2: Methodsof using sourcesinrelationto Modern Indian History

A. Government Documents ( reports/ narratives/ letters of police/ intelligence/
government officias)

B. Autobiography and Memoirs (Sattar Bathsar, Bipinchandra Pal; Jibansnriti,
Rabindranath Tagore; Jibaner Jharapata, SaralaDevi Choudhurani)

C. Correspondence (Jawaharlal Nehru'slettersto IndiraGandhi — Lettersfroma
Father to His Daughter)

D. Periodicasand Newspapers(Bangadar shan and Somprakash)— Short discussion
on methodsof using thesetypesof sourcesinrelationto Modern Indian History

Did you know? Importance of Photography in Modern Indian History, Use and abuse of
Internet in collecting historica information

Chapter: 2— Reform: Characteristicsand Observations
2.1: 19th Century Bengd— Reflectionsof Society in Periodicas, Newspapersand Literature

Bamabodhini, Hindu Patriot and Hutom Pyanchar Naksha, Nildarpan, Grambarta
Prakashika— Emphatically discussthese particular textsin relation to the general context.

2.2. 19th Century Bengal— Educational Reforms: Characteristicsand Observations

Conflicts between Oriental and Western Education, Growth of English Education,
Women's Education and | swarchandra Vidyasagar — Discussion should revol veround these
issues. Particular emphasis should be given to thesefour topics: Initiativesfor the spread of
Western Education: RgjaRammohan Ray and RgjaRadhakantaDeb, Initiativesfor the spread
of Western Education: David Hare and John Elliot Drinkwater Bethune, CalcuttaMedical
College and the Devel opment of Medica Science, CalcuttaUniversity and the Growth of
Higher Education.

Did you know? Madhusudan Gupta

12



2.3: 19th Century Bengal— Socia Reforms: Characteristicsand Observations

Activitiesof BrahmaSamg and itsdifferent denominations, Anti-Sati Movement, * Young
Bengd’, Widow Remarriage Movement—Discusstheseissues, contextualy and briefly.

Did you know? Hgji Mohammad Mohsin
2.4 19th Century Benga— Religious Reforms. Characteristicsand Observations

Brahma Movement—Evolution, Divisions, Characteristics and Observations,
Ramakrishna's ideas of Sarva Dharma Samanwaya (religious harmony); Swami
Vivekananda's ideals of Religious Reforms. Navya Vedanta( Neo Vedanta)—
Characteristicsand Observations

Did you know? Laan Faqgir, Bijay KrishnaGoswami

2.5: Natureand Assessment of the* Bengal Renaissance’, Debatesregarding the usage of the
concept of * Renaissance’ inrelationto 19th Century Bengal

Chapter: 3— Resistanceand Rebellion: Characteristicsand Analyses

3.1: Abrief introduction onthe Colonial Forest Law and reactionsof theAdivas people; in
that context discussthe conceptsof Rebellion, Uprising and Revolution.

Chuar Rebellion (second phase, Medinipur, 1798-1799), Kol Rebellion (1831-1832),
Santad Hool (1855-1856), MundaRebel lion (1899-1900)— Characteristicsand Analyses
of these Rebellionswith very brief narratives.

Did you know? Rangpur Revolt (1783), Bhil Rebellion (1819)

3.2 Sanyasi-Fakir Rebellion (1763-1800), Wahabi-Farazi Movement in Bengal—
Characteristicsand Analysesof these Rebdl lionswith very brief narratives.

Did you know? Pagal Panthi Revolt (first phase, 1825-1827), Tarigah-i Muhammadiya
3.3: Indigo Revolt— Characteristicsand Analysesof the Revolt with very brief narrative.
Did you know? Peasants' Revolt in Pabna(1870)

Chapter:4— Early stagesof CollectiveAction: Characteristicsand Analyses

4.1: Revolt of 1857— Characteristicsand Nature (Debatesregarding therelationship with
ideasof Nationaism)—A brief discussion. Inthiscontext emphasisshould begivenonthe
two topics: theAttitudesof educated Bengali Society towardsthe Revolt of 1857 andthe
Queen’sProclamation (1858).

4.2: ‘Ageof Associations : Characteristicsand Analyses

Bangabhasa Prakashika Sabha, Landholders' Association (Zamindar Sabha), Indian
Association, Hindu Mela—Discuss thesefour initiatives particularly inrelationto the
above mentioned context.
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4.3

Expresson of Nationalismin Literary worksand Paintings. Characteristicsand Analyses

Anandamath, Bartaman Bharat, Gora and Bharatmata (painting)— Discuss briefly
how asense of nationalismis embeded withintheseworks. Inthat context discussthe
topic: Critiquesof Colonial Society in Gaganendranath Tagore's caricatures.

Part: 2— MultipleVoicesof Collectivity

Chapter: 5—Alternativeldeasand I nitiatives (From mid-19th Century totheEarly
20th Century) : Characteristicsand Observations

51

52

53:

Development of Printing press in Bengal; Relation between the printed text and
dissemination of knowledge; Printing pressasacommercia venture-Discusstheinitiatives
taken by Upendrakishor Roychoudhury and TheU. ROY & SONSin thiscontext.

Development of Scienceand Technica Educationin Bengd; inthat context briefly discuss
theimportance of the Indian Association for the Cultivation of Science, the Calcutta
Science College and the Basu Bijnan Mandir; abrief discuss on on the devel opment of
Technica Education and particularly theroleof the National Council of Education and
theBengd Technica Indtitutein that context.

Critiqueof Colonid ideasregarding Education; A brief discussononideasof Rabindranath
Tagore on Shantiniketan and hisinitiativesrelated to the Visvabharati; In this context
discussin short Tagore'sideas about synthesisamong Nature, Human and Education.

Chapter: 6— Peasant, Working Class and L eft Movementsin 20th Century India:
Characteristicsand Observations

6.1

6.2:

6.3:

Relationsof the Indian National Congressand L eft Politicswith Peasant Movementsin
Indiac Anti-Partition Movement in Bengal, Non-Cooperation Movement, Civil
Disobedience Movement and Quit I ndiaM ovement— Discussion of Peasant Movements
inrelation to thesefour movements. In that context also discussthe EkaMovement and
theBardauli Satyagrahabriefly.

Reationsof thelndian National Congressand Left Politicswith Working ClassMovements
in India: Anti-Partition Movement in Bengal, Non-Cooperation Movement, Civil
Disobedience Movement and Quit India M ovement— Discussion of Working Class
Movementsin relation to thesefour movements. Discussbriefly theissue of theWorkers
and Peasants’ Party.

Nature, Characteristicsand Observationsof the politicsand participation of the Leftin
theAnti-Colonial Movementsof 20th Century India

Did you know? M. N. Roy and Left Movement of India
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Chapter: 7— Movements or ganized by Women, Sudentsand Marginal Peoplein
20th Century India: Characteristicsand Analyses

7.1: Nature, Characteristicsand Assessment of Women's Movementsin 20th Century Indig;
Discusson of Women'sMovementsinrelationto theAnti-Partition Movement in Bengd,
Non-Cooperation Movement, Civil Disobedience Movement and Quit IndiaMovement.
Discussbriefly the nature of women'srolein Armed Revolutionary struggles. Inthat
context briefly discussthesetopics: Dipdi Sangha, Pritilata\Waddedar and Ka panaDuitta

Did you know? Women’swing of Indian National Army

7.2. Nature, Characterigticsand Assessment of Students Movementsin 20th Century Indig;
Discussion of Students Movementsinrelaionto theAnti-Partition MovementinBengd,
Non-Cooperation Movement, Civil Disobedience M ovement and Quit IndiaMovement.
Discusshriefly thenature of sudents rolein Armed Revol utionary struggles. Inthat context
briefly discussthesetopics: Anti-Circular Society, Bengal Volunteers, SuryaSen, Bina
Das, RashidAli Day.

7.3: Development of Dalit Politics and Movements in 20th Century India— Nature,
Characteristicsand Analysis; Debate between Gandhi and Ambedkar regarding Dalit
rights; Also discussbriefly the NamasudraM ovement in Bengdl.

Chapter: 8— Post-Colonial I ndia: Second half of the 20th Century (1947-1964)

8.1: Initiativesundertaken and Controversiesrelated to the accession of Princely Stateswith
India(Discussand demarcatethe changing internal and externa boundariesof Indiaasa
Statein context of the above mentioned topic with two mapsof Indiaoneof 1947 and
another of 1964)

Did you know? Kashmir I ssue, Annexation of Hyderabad

8.2. Initiativesundertaken and Controversiesrelated to the Refugee Problemin post-1947; in
that context briefly discussthetopic: Partitionin Autobiography and Memoirs.

8.3. Initiativesundertaken and Controversiesrelated to Linguistic Reorganisation of States
(Discussand demarcatethe changing interna boundariesof thelndian nationinthe context
of the above mentioned topic with two mapsof Indiaone of 1948 and another of 1964)

Did you know? State Reorganisation Commission and Act (1953-1956), Schedule of
Languagesin Indian Congtitution (up to 1964)
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L earning Outcomesof History & Environment : Class X

Unit Sub-Unit Historical Concepts/ L ear ning Outcomes
Incidents/ Notions
Ideas of | Varieties of New Social history, e Can describe briefly about various field of
History | History History of Sports, History Writing and their basic features
History of Food habits . ) - .
and Cuisine, History of e Canexplaintheevolution of traditional History
PerformingArts (Music, Writing
Dance, Drama, Cinema), |e Can analyse the importance of different
EEOW 01; (_|3_| othi ng’t practices of History Writing as mentioned in
istory of Transporta-
tion, History of Visual the syllabus
Arts (Painting & e Can discribe the relation and/or implications
Photography), History of of above mentioned history writings with the
Architecture, Local syllabus of Class-X with appropriet examples
History, Urban History,
Military History, History
of Environment, History
of Science-Technology &
Medicine, Women’s
History
Methods of |® Useof Government e Can describe particular nature and differences
using documents (Reports/ in usage of all these documents
: Narratives/ L etters of - : ; :
sources in . . e Can describe the logic behind using any
relation to Policel InteII|ger_10_e/ particular document in a particular way and
Government Officials) as ! o X
M errn asource of Modern importance of Judicial and analytical use of
Indian Indian H|gory Writi ng those documen'[S
History Use of Autobiography and|® Can analyse how the above mentioned types
Memoirs(Sattar Bathsar, of documentscould be used in Modern Indian
Jibansmrity, Jiboner History Writing related to syllabus of Class-X

Jharapata) as a source of
Modern Indian Writing
Use of Correspondence
(Lettersfrom aFather to
his Daughter) as a source
of Modern Indian History
Writing

Use of Periodicalsand
Newspapers
(Bangadarshan,
Somprakash) as a source
of History Writing
Importance of
Photography as a source
of Modern Indian History
Writing

Use and abuse of Internet
in collecting Historical
information

Can explain differences of usage of
Government documents, Autobiography and
Memoirs, Correspondence, Periodicals and
Newspapers as a source of Modern Indian
History Writing

Can narrate the importance of judicial and
analytical use of Photographsand information
collected from Internet asasource of Modern
Indian History Writing and copyright related
issue
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Unit Sub-Unit Historical Concepts L earning Outcomes
Incidents/ Notions
Reform: | 19" Century| Reflections of contemporary |® Can analyse the importance of Periodicals,
Characte| Benga- |Society inPeriodicals, Newspapers and Literature as source of
ristics | Reflections|Newspapersand Literature: History Writing
and of Society |acase study of 19" Century Can analyse comparative importance of
Observa- in Bengal Periodicals, Newspapersand Literatureasa
tions | Periodicals, source of contemporary History Writing
Newspapers Can explain theimportance of
~and Bamabodhini, Hindu Patriot, Hutom
Literature Pyanchar Naksha, Nildarpan, Grambarta
Prakashika as source of Social History of
the 19" Century Bengal
Can citerelevant alike examples of
Periodicals, Newspapersand Literature
which could be used as source of History of
the 19" Century Bengal
19" Century| ® ldeaof reformand Can discuss features of educational reforms
Bengal- Educetional reformsin in context of Colonial Bengal
Educational pﬁr ticular andits Can describe major features and issues of
Reforms: ¢ ara?terlstlcs ] conflict between the Oriental and the
Characte- Conflict between ideas Western Educational systems
ristics and of Oriental and Western Can narrate the history of growth of
Observar Educational systems English Educationin Colonial India
tions Process of the growth of

English Educationin
Colonia India

Growth of Women
Education and role of
Ishwar Chandra
Vidyasagar
Dissemination of
Western Education :
initiativesof Rgja
Rammohan Roy & Raja
Radhakanta Deb
Dissemination of
Western Education :
initiatives of David Hare
& JE D Bethune
Dissemination of
Medical Science: roleof
the CalcuttaMedical
College

Dissemination of Higher
Education : role of the
CalcuttaUniversity

Can explaintheroleof Ishwar Chandra
Vidyasagar in context of the growth of
Women Education

Can make comparative analyses of
initiativestaken by RajaRammohan Roy,
RajaRadhakantaDeb, David Hare & JED
Bethune in context of the growth of
Western Education

Can explaintherole of the Cal cuttaMedical
College & the CalcuttaUniversity in
context of the growth of Medical Education
and Higher Education

Can discuss the historical importance of
anatomical study by Madhusudan Gupta
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Unit Sub-Unit Historical Concepts/ L ear ning Outcomes
Incidents/ Notions
19" Century |® Idea of reform and social Can discuss features of socia reforms in
Bengal- reforms in particular and context of Colonial Bengal
Social its characteristics Can describe the role of the Brahma Samaj
Reforms. | ¢ Social reforminitiatives and its different factionsin the social
Characteris-| by Brahma Samaj and reform movement
tics and its different factions Can narrate theimportance of anti-Sati
Ob_serva— Development of anti-Sati movement and itsimpact in the
tions movement and itsimpact contemporary society
e Spread of Young Bengal Can explain therole played by the Young
movement and itsimpact Bengal’sand itsimpact in the 19" Century
e Development of Widow Bengdl
Remarriage movement Can discuss the importance of Widow
and itsimpact Remarriage movement and itsimpact in
e Initiativesof reformin contemporary society
Islamic society: role of Can assestherole of Haji Mohammad
Haji Mohammad Mohsin Mohsinin reforming the Islamic society
19" Century|® ldeaof reformand Can discuss features of religious reformsin
Bengal- religiousreformsin context of Colonial Bengal
Religious |  particular andits Can describe the role of the Brahma Samaj
Reforms. characteristics and its different factionsin the religious
Characteris-|e  Religiousreform reform movement
tics and initiatives by Brahma Can narrateimpact of the Brahmamovement
Observa- Samaj and its different asapart of religious reforms
tions factions Can asses the role of Ramkrishna's ideas of

Evolution of Brahma
movement as a part of
religiousreforms

Development of
Ramkrishna’sideas of
religious harmony

Development of Swami
Vivekanda sideas of
religiousreforms

Vievkananda'sideaof
Neo-Vedanata

Roleof Lalan Fakir and
Bijay KrishnaGoswami
in context of religious
reform movementsand
ideas of religious
harmony

religious harmony

Can analysetherole of Swami Vivekanda's
ideas of religiousreforms

Can describe the features of Vievkananda's
idea of Neo-Vedanata

Can assestherole of Lalan Fakir and Bijay
KrishnaGoswami in context of religious
reform movements and ideas of religious
harmony
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Unit Sub-Unit Historical Concepts L earning Outcomes
Incidents/ Notions
Nature and |® Ideaof ‘Bengal e Candiscuss charecteristics of the ‘Bengal
Assessment Renaissance’ Renaissance’ in context of Colonial Bengal
‘ ofthe |e Debatesregardingthe |e Can analyse the debates regarding the
Bengal usage of the concept of usage of the concept of ‘ Renaissance’ in
Renals ‘Renaissance’ in relation to 19" Century Bengal
sance relationto 19" Century | ¢ Can explain thejustification andits
Bengal opposition of using the term * Renaissance’
in context of 19" Century Bengal
Resistancd C010M@  |e  Ideaof the Colonial Forest|® Candiscuss features of Colonial Forest Law
and F;r:g?eléca’v Law and itscharacteristicsi e  Can describe major issues of conflict
Rebellion: tions of thel® Concepts of Revolt, between the Colonial Government and
Characte- Adivasi Rebellion, Uprising and Adivasi people
rstics people Revolution e Can explain and compare between the
and e Reaction of the Adivasi concepts of Revolt, Rebellion, Uprising and
Analyses people Revol ution with appropriate examples
e Characteristicsof afew | Can analyse basic Characteristicsof afew
Adivasi and peoples Adivasi and peoples’ movements against
movements against the the Colonial rule
Colonia rule: Chuar e Can discuss the evolution of Adivasi and
Rebellion, Kol Rebellion, | peoples movementslike Chuar Rebellion,
Santal Hool, Munda Kol Rebellion, Santal Hool, Munda
Rebellion, Rangpur Rebellion, Rangpur Revolt, Bhil Rebellion
Revolt, Bhil Rebellion e Can evaluate the historical importance of
these movementsin anti-Colonial struggle
e Can point and label locations related to
these movementsin amap
Sanyas e Concepts of Sanyasi- e Can explain the concepts of Sanyasi-Fakir,
Fekir Fakir Wahabi, Faraz, Wahabi, Farazi, Pagal Panthi and Tarigah-i
Eg'fllg Pagal Panthi and Muhammadiya with appropriate examples
( Wahabi- )| Tarigah-i-Muhammadiya ¢ can analyse basic Characteristics of these
Faravi Characteristics of these rebellions/revolts against the Colonial rule
Movement | ePellions/revolts e Can discuss the evolution of these
in Bengal rebellions/revolts

Can evaluate the historical importance of
these rebelliong/revoltsin anti-Colonial
struggle

Can point and label locations related to
these movementsin amap
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Unit Sub-Unit Historical Concepts L earning Outcomes
Incidents/ Notions
Indigo Idea behind the Can explainthenomenclatureof ‘ Indigo’ revolt
Revolt nomenclature of ‘ Indigo’ Can describe major issues of conflict
revolt between Peasants and the Colonial
Characteristics of the Government regarding Indigo plantation
Indigo revolt Can analyse basic Characteristics of the
Brief history of the Indigo revolt
Peasants’ revoltin Can discuss briefly the history of the
Pabna Peasants' revolt in Pabna
Can evaluate the historical importance of
these movementsin anti-Colonial struggle
Can point and label locations related to
these movementsin amap
Ealy | Revoltof Characteristics and Can describe basic Characteristics and
stages of 1857 nature of the Revolt of nature of the Revolt of 1857
CXI(I:te.C“\_/e 1857 Can analyse debates regarding the
Char'g[‘é Ideaof Nationalism relationship between the Revolt of 1857 and
ridtics Debates regarding the theideaof Nationalism
and relationship between the Can explain the reaction of educated Bengali
Analysis _Revolt of 1_857 z_and the society towards the Revolt of 1857
ideaof Nationalism Can eval uate the historical importance of the
Reaction of educated Revolt of 1857 in anti-Colonial struggle
Bengali society towards |q  can point and Iabel locations related to the
the Revolt of 1857 Revolt of 1857 inamap
Concepts of Queen's Can narrate the basic provisions of the
Proclamation and its Queen’s Proclamation
basic provisions Can analyse the historical importance of
Queen’s Proclamation in strengthening the
Colonia rule
‘Age _of Idea behind the Can explain the nomenclature of * Age of
Associa- nomenclature of ‘ Age of Associations’
tions Associations’

Characteristicsof the
‘Age of Associations
Evolution of different
organisations
(Bangabahsa
Prakashika Sabha,
Landholders
Association, Indian
Association, Hindu
Mela) and their rolein
anti-Colonial struggle

Can describe major characteristics of the
‘Age of Associations

Can discuss briefly the evolution of these
Associations

Can chart basic demands of these
Associations

Can explain the historical importance of
these Associations in anti-Colonial struggle
Can analyse debates regarding the
relationship between these Associations and
theideaof Nationalism
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Unit Sub-Unit Historical Concepts/ L earning Outcomes
Incidents/ Notions
Debates related to the
relationship between
these Associations and
theideaof Nationalism
Expression e Expression of e Can describe the idea of representations of
of Natlpnal- Nationalism through cultural nationalism through writings and
I_Istm In cultural mediums paintingswith relevant examples
Wolrliag]d Expressionof e Canexplaintheroleof Aanandamath,
Paintings Nationalismin Literary Bartaman Bharat and Gora in expressing
works (Aanandamath, theideaof Nationalism
Bartaman Bharat, Gora) | Can compare between these texts regarding
Expression of the changing pattern of Nationalism
Nationalismin Paintings e Can analyse basic Characteristics of
(Bharatmata) Cultural Nationalism
Characteristics of these  |@  Can discuss therole of Painting in visually
manifestation of representing the idea of Nationalism
Nationalism e Can evaluatethe historical importance of
Critiqueof Colonial these literary and artistic creationsin anti-
government and Colonial Colonial struggle
society through these (@ Can explain how caricature was used as a
writings and paintings medium of critic of and protest against the
Critique of Colonial colonial rule and society
society in
Gaganendranath
Tagore's caricatures
Alterna- | Develop- Historyof the ~ |e Can describe the history of the
tive Ideag Mentof development of printing development of printing pressin Bengal
and Printi ng pressin Bengal frommid- from mid- 19" to early-20" century
Initiatives Férees;ln 197 0 early-20"century |- analyse the relation between the
(FfOfgm eng Relation between the printed text and dissemination of knowledge
glgtt ry s:lsg(taeni Egg:r?gf ° Car_l explainthe reactior_w o_f educated Bengali
0 the knowledge society towards the printing press
Ealy 20" Emergenceof printing  |® Can discuss the historical importance of the
Century): press asacommercial printing press asacommercial venture
Charac- venture e Can analysetherole of Upendrakishore
teristics Role of Upendrakishore Roychoudhury and the U. Roy & Sons. in
and Roychoudhury and the championing the printing press as a
observa- U. Roy & Sons.in commercial venture
tion championing the printing

pressasacommercial
venture
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Unit Sub-Unit Historical Concepts L earning Outcomes
Incidents/ Notions
Develop- History of the Can describe the history of the
ment of development of Science development of Science and Technical
Scienceand|  and Technical Education | gqcation in Bengal from mid- 19" to early-
i in Bengal frommid- 19"
Technical ga i€ 20" century
Education to early-20" century
inBenaal Roleof thendian Can analysetheroleof thelndian
g Association for the Association for the Cultivation of Science,
Cultivation of Science, the Cal cutta Science College and the Basu
the Calcutta Science Bijnan Mandir in the dissemination of
C_qllege and t_hg Basu science education
Bijnan Mandir inthe Can analysetheroleof the National Council
dissemination of science of Education and the Bengal Technical
eR(z)lljg?)I; (?[rr‘]e National Institute in the dissemination of technical
Council of Education and education . .
the Bengal Technical Can assess the importance of Science and
Institute in the Technical Education asapart of anti-
dissemination of colonial self and nation development
technical education
Critiqueof |e Critiquesof Colonial Can analyse major features of the critiques
Colonid ideas of Edu.catlon of Colonial ideas of Education
|deg_s $O| grog i Eﬁﬁgggﬁgﬁ Can assess the role of Rabindranath Tagore
regarcing & in that context
Education Development of
Shantiniketan and the Can describe the devel opment of
Visva Bharati as an Shantiniketan and the Visva Bharati as an
aternativeinitiative of alternativeinitiative of education
_(T_dug?ggril dess of Can evaluate the importance of Tagore's
wagtheﬂ s among Nature ideas of synthesis among Nature, Human
Human and Education ' and Edt_JcaIion asapart of anti-colonial self
and nation development
Peasant, | Relationsof | Relation of the Indian Can analysetherelation of the Indian
Working | the Indian |  National Congresswith National Congress with Peasant Movements
Class and National Peasant Movements in inindia
Left C i . -
Move- azggLr?tS :;g' a_ tho L ef Can analysetherelation of the Left politics
ation of the L eft i i i
mentsin | Politicswith olitics with Peasant with Peasf\nt Movementsin Inci_la .
o0 P ts IF\)/I wsin Ind Can explain the nature of participation and
easarn ovementsin India ; ; .
Century | Movementsle Evolution of Peasant charjgl ng reaction of Peasants to the Anti
India: inindia Movementsin relation to Partition Movement in Bengal, the Non-
Charac- Anti-Partition M " Cooperation Movement, the Civil
teristics innBlt;na;II ;\(l)gn— ovemen Disobedience Movement and the Quit India
and Coo e(‘r:]ati,on Movement Movement
Observa CivinDi sobedience ' Can analyse characteristics of Peasant
tion Movement and Quit India Movements and its relation with the

Movement

Nationalist and anti-Colonial struggles
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Unit Sub-Unit Historical Concepts L earning Outcomes
Incidents/ Notions
e Characteristicsof e Can evaluatethe historical importance of
Peasant Movements and Peasant M ovements as anti-Colonial
itsrelation with the struggle
Nationalist and anti- e Can point and label locations related to
Colonial struggles various Peasant Movements in a map
e Brief history of theEka |® Can discuss the Eka Movement and the
Movement and the Bardauli Satyagraha
Bardauli Satyagraha
Relationsof e Relationof thelndian | Can analysethe relation of the Indian
the Indian National Congresswith National Congress with Working Class
National Working Class Movementsin India
iggg’ll_rgfsts Movementsin India e Can analysetherelation of the Left politics
Politicswith!® Relation of the L eft with Working Class Movementsin India
Working politicswithWorking e Can explain the nature of participation and
Class Class Movementsiin changing reaction of Working Class to the
Movements| 'ndi2 Anti-Partition Movement in Bengal, the
inindia |® Evolutionof Working Non-Cooperation Movement, the Civil
Class Movementsin Disobedience Movement and the Quit India
relation to Anti-Partition Movement
MovementinBengal,  |e Can analyse characteristics of Working
Non-Cooperation Class Movements and its relation with the
Movement, Civil Nationalist and anti-Colonial struggles
aDr:gocgﬁ?tl ?QgieaM ovement Can evaluate the historical importance of
Movement Working Class Movements as anti-Colonial
o struggle
° \(/:Vr:)?rk?ﬁer(lg?;: of e Can point and label locations related to
M ovemgents and its various Working Class Movementsin amap
relation with the e Can discuss the formation and evaluate
Nationalist and anti- activities of the Workers and Peasants’ Party
Colonial struggles
e Formation and activities
of the Workers and
Peasants’ Party
Left Politics|e  Ideaof Left Politicsin e  Can analyse theideaof Left Politicsin India
agg;::;' India e Can describe nature and characteristics of
e Nature and iticsi i
struggle in e s stics of Left Left PO|I'[I$3$II’] Indla_ _
the 20 Politicsin Indi e Canexplaintherelation and evaluation of
Century |, dg;fjr:r;ng 18 tiongf  theLeftpoliticswith theanti-Colonial
i strugglein India
India the L eft politics with the g o
anti-Colonial strugglein e Can analysethe nature of participation in the
India Left Politicsin India
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Unit Sub-Unit Historical Concepts L earning Outcomes
Incidents/ Notions
e Natureof participationin|® Can evaluate the historical importance of the
the Left Politicsin India Left Politicsinrelation to the anti-Col onial
e Roleof M.N.Royinthe | Struggleinindia
L eft movement e Can point and label locations related to the
Left PaliticsinIndiainamap
e Canevauatetheroleof M.N. Roy inthe Left
movement
Move- | Nature, |® Comparativestudy of the|e Can compare the evolution of Women's
ments | Characteris-| ~ €volution of Wothmen S movement in 20" century India
organised tics and movement in 20" century ,
India e Can analyse the nature of Women's
by Assess- e Comparative study of the| ~ Movement in 20" century Indiain the context
Women, | - ments O,f nature of Women's of to the Anti-Partition Movement in Bengal,
Stud(:.jnts Women's | oy ementin 20" century | the Non-Cooperation Movement, the Civil
and M O_VGmf”tS Indiain the context of to |  Disobedience Movement and the Quit India
Marginal | in20 the Anti-Partition Movement
Peoplein| Centu i
th ep20‘h n diz;y mgr\]/_ eég%rgérgt?&? gal, the e Can describe the role of women and
Century Movement, the Civil organisationsin armed revolutionary
India: Disobedience Movement | struggles
Charac- and the Quit India e Can anayse the nature and characteristics of
teristics . g(g\é%rp\?vn;men and Women's movemmt ?n Zch century India
and organisationsinarmed |® Can assessthe historical importance of
Analyses revolutionary struggles Women’s movement in 20" century Indiaas
e Natureand anti-Colonial struggle
\?\2}?}2 E{eﬁ’es”ritcl)(\:/se?r]:mt i |® Can discuss the role of women in the Indian
20" century India Nationd Armmy
e Brief assessment of
Women's Movementsin
20" Century India
e Roleof womeninthe
Indian National Army
Nature, | Comparativestudy of the|e Can describe the evolution of students
Characteris-| ~ evolution th sétggents{' movement in 20" century India
- movement in 20" centur
ticsand India Y!e can ana yse the nature of students’
ASsess- e Comparative study of the| ~MOVementin 20" century Indiain the context
mentsof 1% - e of students of to theAnti-Partition Movement in Bengal,
Students | ) ement in 20" century | the Non-Cooperation Movement, the Civil
M o_vemtfnts Indiain the context of to Disobedience Movement and the Quit India
in20 the Anti-Partition Movement
Century I\N/lgr\{-ecr:?)imelrgt?gr?gaj, the | o Can describe the role of students' and
India M ovemerﬁ the Civil organisationsin armed revol utionary
Disobedience Movement | struggles
and the Quit India e Can analyse the nature and characteristics off

Movement

students’ movement in 20" century India
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Unit Sub-Unit Historical Concepts L earning Outcomes
Incidents/ Notions
e Role of students and e Can assess the historical importance of
organisationsin armed students’ movement in 20" century Indiaas
revolutionary struggles anti-Colonial struggle
e Nature and
Characteristics of
students’ movement in
20" century India
e DBrief assessment of
students’ movementsin
20" Century India
Develop- (@ Developmentof Dalit  |¢ Can describe the development of Dalit
ment of politicsin 20" century politicsin 20" century India
Dalit India .
Politics and _ ° _Can analyse the course of Dalit movements
Movements e Course of Dal it . in 20" century India
in20n movements_| n20 e Can explain the debate between Gandhi and
Centur century India . Ambdekar regarding Dalit rights
Y le Debate between Gandhi .
India and Ambdekar regarding e Can ar_1a|ys_e f[he nature and characteristics
Dalit rights of Dalit politics and movements
e Nature and e Can evaluatethe historical importance of
characteristics of Dalit Dalit movements as anti-Colonial struggle
politics and movements |e Can discuss briefly the history of the
and itsrelation with the Namasudra movement in Bengal
Nationalist and anti-
Colonial struggles
e Brief history of the
Namasudra movement in
Bengal
Post- | Initiatives |e Initiativesrelatedtothe |® Can discuss debates and pro and against
Colonia | undertaken accession of Princely logics associated with accession of Princely
Indiaz | and contro- States with Indiaand Stateswith India
Second | Vversies associated debates e Can narrate the nature of mass movements
Hafof | relaedto |g Massmovementsin in various Princely states
the20" | the acces- various Princely States  |e  Can compare between the maps of the
Century | 90N %' o Debates related to the Indian Statein 1947 and in 1964
(1947- sy accession of Kashmir | g o explain reasons of evolution of the
64 | Staeswith | ang Hyderabad : - :
India 4 maps of the Indian Statein 1947 andin 1964
e FEvolution of the maps of
the Indian Statein 1947 |® Can analyse debates related to the
andin 1964 accession of Kashmir and Hyderabad
e Can point and label locations related to

these issues/incidents in a map
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Unit Sub-Unit Historical Concepts L earning Outcomes
Incidents/ Notions
Initiatives |® Partition asthe e Can explainthe cause and effect relationship
undertaken background of the between the Partition and the Refugee
and contro- Refugee problem problem
Versies |e  Characteristics of the e Can compare between the Refugee problem
related to Refugee problemin East in Bengal and Punjab
the F;lef ugee|  and North-West India | o Can discuss different initiatives taken by
proa T&'Q Initiatives taken by the the Indian State and associated debates
post- Indian State to resolve related to solve the Refugee problem
the Refugee problemand | ¢ - Can compare between the maps of Indian
related debates State of 1947 and 1964
e Reflectionof the e Canexplaintheimportance of
Partition and Refugee Autobiography and Memoirs as source of
proble_m in History writing related to the Partition and
Autobiography and the Refugee problem
Memoirs . .
e Can point and label locations related to
these issues/incidents in a map
Initiatives |® Roleof Nationalismin |e® Can analyse the relationship between
undertaken shaping the Linguistic Nationalism and Linguistic identity formation
and contro- | identity e Can chart demands of Sate reorganisation
VErsies  |e Demandsof Sate based on Linguistic identity
related to reorganisation based on |e Can narrate the initiatives and associated
linguistic Linguisticidentity debates related to the reorganisation of
reE_)rgam ?a- e Initiativesand associated|  states based on language
ions o
States debates related to the|e Can describeinitiatives taken by the State

reorganisation of states
based on language

State reorganisation
Commissionand Laws

Schedule of Languages
in Indian Constitution

Evolution of inter-state
boundary of the Indian
Statein 1948 and 1964

reorganisation Commission anditsLaws
Can chart the schedule of Languagesin
Indian Constitution

Can compare between the maps of Indian
State of 1947 and 1964 and explainthe
changes of inter-state boundaries

Can point and label locations related to
these issues/incidents in a map
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Application of Constructivism in Teaching L ear ning

Mode Sructurel

Unit : Early stagesof CollectiveAction : Characteristicsand Analysis

Sub Unit : Revolt of 1857 —Char acteristicsand Nature

Stages

Presentation

Observation

The teacher initiates the discussion based on the banners,
experienced through observation. For example—i) Haveyou
cameacrossany kind of movement or protest?ii) Haveyou
Seen any newsor pictures of any movement or protestinany
newspaper or electronic media? iii) How did the mass
participatein those protestsor movements. (agitations)

Contextudisation

Inthisstage, theteacher will try to corelate their previous
knowledge or personal experiences with the topic for
discussion by asking question. For example—i) Why do
you think people choosetheway of protest and resistance?
i) Inwhat context revolt took shape?iii) Do dl theresstances
are evolved in same manner? iv) What are aims of the
participants? v) What role did the participants play?
vi) According to the characteristicsand naturetheresistance
weredifferent or smilar?

Learnershave already knew about the characteristicsand
natures of Tribal and peasants movementsand causesand
consequencesof 1857 inclassVI11. A group learner can ask
these questionsto another group of studentsand can discuss
among themsalves.

Cognitive
Apprenticeship

In this stage, the teacher will help them to overcometheir
lacunathat remain while devel oping their basic concepts. The
teacher may ask questions. For example—i) Do youthink the
movement wasrelated to theideaof nationalism?ii) What
kind of rolewasplayed by the sepoysintherevolt of 18577?
iil) How far isitlogica torefer therevolt of 1857 asanationd
movement?
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Stages

Presentation

Collaboration

While discussing about the characteristics and nature of
1857, the learners could examine different aspects of the
revolt and will be ableto know that subscribing any particular
nature and characteristic of the revolt of 1857 is not
historically valid. Different explanations can be evelved
during the discussion. For example—A group of learners
can definetherevolt of 1857 asfeudal revolt or other group
canarefer it asanationa movement or sepoy mutiny. Hence,
through mutual discussionsand interactionsamong groups,
concept will be devel oped simultaneously among all the
learnersthrough active participation.

Interpretation
Condtruction

Through discussionsthelearnerswill now develop their own
ideaabout acertaintopic. Theteacher will modify that ideaif
required. For example—i) whether therevolt of 1857 wasa
national movement in natureinreal sense?ii) wasthereany
rel ation betweentherevolt of 1857 and theideaof nationalism?
Iii) what wasthe nature of therevolt of 185772

Multiple
Interpretation

In this stage the learners will be able to discuss the some
incidentsof therevolt of 1857. Learnerscan beableto compare
the characteristicsand nature of therevolt of 1857 with other
rebellions. i) How far the nature of therevolt of 1857 differs
fromthethelndigorevolt?ii) How did theBritish colonid policy
createthe background of therevolt of 1857?iii) Do youthink
sepoyswerethe essential part of therevolt of 1857?

Multiple
Manifestation

Inthe context of 1857 learners can contextualisetherole of
sepoys and the idea of nationalism. They will be ableto
understand the concept of inter relationship between
different historical events. SImultaneously, learners can
develop their logical and imaginational attributesin such
historical context. For example—If you werein Kolkata
during the time period of therevolt of 1857, how would
you observe the senerio? etc.
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Application of Constructivism in Teaching Learning

Modd Sructure 2

Unit : Movementsor ganised by women, studentsand M ar ginal peoplein

20th century India: Characteristicsand Analysis
Sub Unit : Nature, Char acteristicsand Assessment of women'smovement in

20th Century India

No.

Stages

Presentation

Engagement
Phase

Inthisstagethelearnersare engaged into variety of discussions,
activitiesetc. toarouse their curiogity for thetopic. Besides, naive
concepts of thelearners can also be explored now. Background
knowledge of thelearners, corelating their previous experience
with the new and preparing them for activitiesa so occur here.
Thequestionsfor discursionsmay beasfollows— (i) Namesome
womeeen participantsintheIndian nationa movement. (ii) Prepare
alist with the names of women participants in Anti-partition
movement in Bengal, Non-top Cooperation movement, Civil
Disobedience Movement and Quit IndiaMovement.

Exploration
Phase

In this phase the learners will work in groups through mutual
cooperation. They gather similar experiencethey share among
themselvesby virtuacting with each other. In thisphasetheteacher
facilitatesthem providing necessary information or by other means
to carry forward the exploration process. Their urgeto explore
hel psthem to construct knowledge. For example— (i) Why didthe
women of 20th century participatein theanti Colonial / British
movement?(ii) Do you think thewomen participationin nationa
movement did create any new angle? (iii) Why did many male
revolutionariesnot support womeninvolvement intherevol utionary
movements?

Explandtion
Phase

Here, thelearnerswill explainto the classwhat they havelearnt
through exploration. In thisphase the discussion can bewithinthe
learners or between the learners and the teacher. Through the
discussion the learners will be able to identify their own
mi sconceptions and devel op knowledge. For example—(i) Did
thewomen movement of 20th century strengthenthelndianNationd
movement?or wasit anindependent trend? Theroleof theteacher
will beof afacilitator.
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Presentation

Inthisphasethelearnerswill extent their concept devel oped
through various activities, mentioned earlier. They will try to
corelatewiththeother conceptsand try tointerpret contemporary
historical eventswith the knowledge devel oped. For example—
(1) "Women played avita rolein theanti-colonial movement'—
Anaysethestatement. (ii) Were thereany differencesbetween
themovementsled by men and women?(iii) Do you think that
themaderevolutionariesdid rightin prohibitingwomanfromjoing
therevolutionary movement?

S. Stages

No.

4. Elaboration
Phase

5. Evdudion
Phase

Thisisan ongoing process. Inthisstagetheteacher triestofind
out whether the learners are able to construct knowledge.
However, it isto be noted that eval uation can be done at any
stage of knowledge construction. Besides, various kinds of
evaluation tools can beappliedfor ng thelearners.

,
LearningIndicators

(i) Thelearnersareableto speak about any concept in his/ her own language.

(i) Thelearnersareableto explainaconceptin his her ownlanguage.

(i) Thelearnersareableto mention relevant examplesabout aparticular concept.
(iv) Thelearnersareableto ask relevant questionsduring adiscussion on aconcept.
(v) Thelearnersareableto citerelevant examplesfrom the environment.

(vi) Thelearnersare ableto give appropriate explanation.

(vii) Thelearnersareableto apply their knowledge appropriately.
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Internal Formative Evaluation : General Introduction & Application

Guidelinesfor Implementation

The WBBSE in consultation with the Expert Committee hasissued acircular mentioning
theframework for evaluation procedurein respect of therevised curriculaand syllabi being
followedinall affiliated schoolsof WBBSE from January 2015. On recommendation of the
Expert Committee, the WBBSE has now issued the following guidelines for smooth
implementation of the Internal Formative Evaluation for Class-1X intheacademic sessionin
2015:

Six modesof Internal Formative Evaluation areto be followed. They are—

1. Survey Report. 2. Nature Study. 3. Case Study. 4. Creative Writing. 5. Model
Making. 6. Open Textb Book Eva uation.

The six optionsnoted above, any three areto be chosenin an academic year for Internal
Formative Evaluation for the seven academi c subjects Therefore, each term will have one
option for aparticular subject. Subject teacher(s) are expected to correl ate the modalities of
Internal Formative Eval uation with the learning competencies of the concerned subjects. It
may be noted that for aparticular class. one modality isto be applied for oneterm. There
should not be any repetition of aparticular modality for aparticular classinan academicyesr.

1. Interna Formative Evauation (IFE) should be consdered asanintegral part of teaching-
learning processfor enhancement of learning.

2. ThelFE programme should be carried out within the classroom in astress-free manner
before the respective summative eval uation for each term.

3. Theevauation techniques should be integrated with the classroom processes and
should focus on enhancement of understanding and application of knowledge.

4. During implementation of the IFE, innovative teaching-learning processes are
expected to emerge. While planning for such processes, the diverse needs and
capacities of students should be taken care of and the school should ensure that
students are able to participate and derive benefit.

5. The teachers of respective subjects in each school will decide the nature and
difficulty level of the activitiesto be carried out under the banner of Survey, Nature
Study, Case Study, Creative Writing, Model Making and Open Text Book Evaluation
in astudent-friendly manner according to the needs of the students of the school
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and accordingly design such IFE programme. However, some exemplar activities
for different subjectsfor | FE are provided herewith.

6. Itwill beexpected that the assessment will be doneon the basisof innovative approaches
adopted by the students and not necessarily on the accuracy of the end-results.

7. The written records of activities carried out in the classroom for IFE, duly
endorsed and assessed by the subject-teacher and signed by the guardian will
be preserved by each student until completion of Class-1X and will haveto be
produced at the school for any future requirement.

8. A learner will be expected to demonstrate her/his abilitiesin the following manner
during theinnovative teaching-learning processes adopted for I1FA:

Describing acase/event/phenomenon/situation/picturein her/hisown language.

Exploring further- a case/event/phenomenon/situation/pi cture and produce new
examples, dternative explanations, new vocabulary in conformity with therespective
discipline.

Providing innovative opinionsand suggestionsin conformity withthediscipline.
Elaborating the clues, idess, did ogues, conversationsetc.

Suggestinginnovativeapproach for presentation of aconcept and in problem-solving
inconformity withthediscipline.

Drawing conclusions, making inferences, and taking decisionsin respect of acase/
event/ phenomenor/stuationin conformity with thediscipline.

Creating something new on her/ hisown.

Toolsfor Inter nal For mative Evaluation : A Brief Note

1. Survey:

Theterm*survey’ isoften used for collecting and interpreting information to demonstrate
the achievement or otherwise of well-defined goal(s) or specified objective(s) (Devin
Kowalczyk,2013). Asapart of the Internal Formative Evaluation, thegoalsor objectivesare
those expected | earning outcomes specified in each subject domain. A survey focuseson
factual information and hel ps surveyors, who are studentsin the present context, to reinforce
their [earning under the able monitoring provided by teachers.

2. Casestudy:
Casestudiesare storiesor contexts. They present realistic, complex, and contextually
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rich situationsand ofteninvolveadilemma, conflict, or problemthat studentsare expected to
analyze/solve by applying their acquired learning skills. It providesan indepthlook into a
subject/context of study (the case), aswell asitsrelated contextua conditions. A case study
involvesanintensive study of alearning unit and inspires studentsto examine as condition,
dtuation, or value ofthe given context.

3. Naturestudy:

“Nature Study, asaprocess, isseeing thethingsthat onelooks at, and the drawing of
proper conclusionsfromwhat onesees’ (HydeBailey, 1904 ).Naturestudy involvesobservation
of plants, animals, natural phenomena, and human activitiesasamode oflearning. Nature
study attemptsto reconcile scientificinvestigation with spiritual, personal experiencesgained
frominteraction/study with theworld/contextsthat studentsliveinor areawareof.

4. Mode making:

A model connotesapattern, ideal, reproduction or draft of things (increased, reduced or
inactual size). “ Apart fromreal thingsmodels can also be mental constructions’ (Mueller
Science, 1971). Mode making isalogical next step inthethinking processfor many idess. It
hel psstudentsto concretize abstract and complex concepts/i deas through hands-on experience.
A model may beatwo-dimensiona or three-dimensional representation of concepts/ideas.
Model making providesscopefor reinforcement of critical and creativethinking skillsaswell
asthe problem-solving and decison making skills.

5. Creativewriting:

Creative Writing involveswritten expression that drawson creative and critical thinking
to convey meaning. Creative writing focuses onlearning competenciesinthesubject domains,
whiledevel oping the creative skills. It provides scope or studentsto apply multiplelearning
drategiesvis-avisdemondrating clarity of conceptsand their pplication underlined by aesthetic
appreciation avauejudgements.

6. Open Text Book Evaluation:

OTBE impliesan application of theory tored lifestuations. It isbased upon the principle
that thewhole objective of leaming isnot about constant delivery. There must be effective
transaction oflearning, not just content in the classroom. Therefore, OTBE not only reinforces
learning competencies, but a so provides scopefor transference of learning skills. Itinspires
studentsto use arange of strategiesincluding accurate decoding to read for meaning, to
describe, select or retrieveinformation, events or ideasfrom texts and to deduce, infer or
interpret information, eventsor ideasfrom texts.
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Internal Formative Evaluation : Sample & Evaluation Pattern

Survey

You havelearnt that History isnot smply about names, datesand events. And thereare
different fields of History. Choose any two fieldsamong them : eg. the history of sportsand
that of clothing. Now write briefly on the history of sportsand clothing based onthelocality
whereyoureside.

@ Comparativestudy of differentways/fieldsof learning history (allottedtime: 30
minutes).

@ Atthevery outset, theteacher shouldtry to encouragethe students (individualy and
groupwise) to disscussthe significance of studying different facetsof history. He/
Sheshould here act asafacilitator and the students should be made aware of the
different fieldsand waysof studying history.

Desired Competenceand Evaluation

Theobjectiveof thisactivity isto assesswhether the students can understand the varied and
multifariousfieldsof studying history. Itisalsoimportant to notethat the students should be
made aware of the evolution of history and thewaysof studying history. Theseactivitieswill
facilitatethelearner to devel op aconcept of placeandtime. Simultaneoudy thelearnerswill be
ableto comprehend thedifferent areasof historica changethat have developedintherr locdlity.

® The teacher will assess the learners on the basis of the above parameters of
understanding.

Nature Sudy

Prepare achart reflecting theimpact of colonia forest lawson thelivesof peoplewho
depend on naturefor their sustenance. Suggest afew proposalsthat canimprovethequality of
living of themasseswithout destroying nature.

@ Comparativestudy about theevolution of history and theintegration of natureand
man.(alotted time: 30 minutes)

@ Attheoutst, theteacher will motivate thelearner to understand theimportance of
theactivity by discussngwiththemindividualy andin groups. Theteacher will act
asamentor insuch group discussions. Itisnecessary to makethelearnersrealise
theimportance of studying enviroment, geography and environmental history.
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Desired competenceand Evaluation

It isexpected that in group discuss onsvariousexamplesof theinterdependence of environment
and man or soci ety with respect to history would be cited. It isnecessary to giveemphasison
theimpact of man on environment inthevariousperiodsof history and theanaysisof how
critical eventsin history were caused by acrissinenvironment. Thisactivity will facilitatethe
learner in developing their ideas regarding environment with reference to timeand placein
history. Such activity will enablethelearner to understand the changesthat they havencticedin
the relationship between the environment and colonia rulein India.

® Theteacher will assess the learners on the basis of the above parameters of
understanding.

Case Sudy

M ake acase study on the devel opment of educational structureinyour locality from
the Basic to Madhyamik level s based on the feedback collected from the students and
teachersof your school. Also try to devel op aquestionnaire on the abovetopic asapart of
your case studly.

@ Comparativestudy of thefunctionsof educational ingtitutionsand itsimpact on
environment and man. (allotted time: 30 minutes)

@ Attheoutset, theteacher will motivitethelearnersto understand theimportance of
theactivity by discussngwith themindividualy andin groups. Theteacherswill act
asmentorsin such group discussion. It isnecessary to makethelearnersredisethe
importance of case studiesas sources of histroy and methods of history writing.

Desired Competenceand Evaluation

It isexpected that through group discussions exampl es of advancement of teaching-
learning processand infrastructure, and itsrelation with social environment and individual
initiativewill bera sed. Theimportanceof individud and collectiveresponsbility for theupliftment
of living conditionsof common peopleandintiativestaken should be andysed and emphasi sed.
Inthiscontext itisnecessary tolay stressupon understanding theimportance of individua and
group initiativein colonia educational reforms. Thiswill enablelearnersto beaware of the
devel opment and eva uation of their own society and life. Simultaneously emphasisshould be
laid ontheskill of drawing up relevant questionsfor survey.

® Theteacher will assess the learners on the basis of the above parameters of
understanding.
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Creative Writing

Imaginethat, Iswar ChandraVidyasagar has been roaming different regionsof Bengal
withtheintention of initiating educationd reforms. He notesdown such experiencesinadiary.
Reproduce one page of thisdairy entry covering oneweek.

@ Original and crestive comparative study of theworksof historica personditiesand
theinfluence of the contemporary timeson them. (all otted time: 30 minutes)

@ Attheoutset, theteacher will motivatethelearnersto understand theimportance of
theactivity by discussngwiththem bothindividualy andingroups. Theteacher will
act asmentor in such group discussions. It isnecessary to makethelearnersrealise
theimportance of objectiveevauation of different literary cregtionsof variousauthors
and other creativewriting (diary, | etter, autobiography, geneal ogies) which form
sourcesof history. Thelearnersshould be made aware of theimportance of objective
eva uation and multidimensiond study of history.

Desired Competenceand Evaluation

It is expected that in the group discussion there will be objective evaluation of the
contributionsof different personscoming from diverse socio-economic-politica backgrounds.
It isnecessary to emphasi se the objective analysis of how history, geography, economics,
culture, lifeexperienceetc. haveanimpact onthecontributionsof anindividud. Inthiscontext
emphasisshould belaid on the understanding of how such adairy should bewritten. Stress
should belaid onjudging the narrative and intellectual skill of personalities(eg. Rammohan
Roy’sexperienceinopposing ‘ sati’, Madhusudan Gupta sexperiencein dissecting cadavers
for the study of medical science). The prescribed Professer Shanku textin classIX could bea
specimen of diary writing in devel oping such conceptsinthelearner.

Model Making

Try to prepareachart onthecontribution of at least 5individualswho whereinvolvedin
theanticolonial women'sand student’smovements.

e Comparativestudy of thetextual matter. (allotted time: 30 minutes)

@ Attheoutset, theteacher will motivatethelearnersto understand theimportance of
theactivity by discussngwith them bothindividualy andingroups. Theteacher will
act asamentor insuch group discussions. Instead of amere biographical discussion,
it isabsolutely necessary to contextualise theideasand significant contributions of
anindividual, that have been instrumental in guiding the entire movement. In other
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words, historical interest could be generated among the students by encouraging
themto engage such andytical discourse.

Desired Competenceand Evaluation

@ Itisexpectedthat inthegroup discussion the studentswill beableto locate the
individua inthe context of his/ her economicand socid milieu. Themannerinwhich
these objective conditionsaffect individua ideology and mode of operationwill be
understood inthisproject.

® Theteacher will assess the learners on the basis of the above parameters of
understanding.

Assessment with the aid of Reading Material

"Everyoneknowsthat when English education wasintroduced in our country itsobjective
wasto create acategory of English-knowing officialsfor administrative and commercial
purposes. Thisprocess hasbeen continuing for along time. Aslong asthe number of students
wasfew, therewas abal ance between the requirement and the necessary arrangement; hence
there was no cause for discontent on either side. From the time that the student strength
becametoo large, one of themain objectivesof the education system waslost for themajority
of thestudents. Therewould have been noroom for complaint if theeducationimpartedin our
country had equipped the studentswith the skillsnecessary for earning alivelihood other than
securing officejobs. But looking at oursel veswe can seethat instead of teaching them such
skills, they have been rendered incapablein al other respects.

So much for extraneouscomplaints. Thebasic complaint isthat despiteyearsof learning
intheschoolsof the English, we have not been ableto shed our student-tags. WWe seemto have
accumul ated knowledgefrom the outside, but contributed nothing fromtheinside. Itissucha
criss, weshal continuefilling the pitcherswith water, but aas, that water will never befit for
drinking or for any other useful purpose. Thestudent of medicineinthe English systemfaithfully
followshistextbook when treating patients, but never makesany new contributionsto either
physiology or medicine. Likewise, studentsof engineering diligently practisetheir craft by the
book and draw pensions, but contributelittleto the theory of mechanica engineering or make
any innovationsworthy of note. Theimportance of thiseducationisclear to us. That we never
used our education as our vehicleto propel usforward, rather we allowed it to becomea
burden. Thisgreat sadnesshasbeenfilling our minds, whether weknow it or not” . — Asontosher
Karon, Shantiniketan Magazine, Jestha 1326, Rabindranath Tagore.
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Read the above passage and answer thefollowing questions:

1. Whydoyouthink “oneof themain objectivesof the (colonial) education syssemwaslost
for themajority of thestudents’ ?What stepswould you suggest to avert thisfutility?

2. What does the writer mean by “we seem to have accumulated knowledge from the
outside, but contributed nothing from theinside’ ?What do you think caused thisfailure
to contribute nothing from theinside?

3. What observationsdo you make on the problemsof carrying the* burden’ of education?
What measures do you think should be taken for making “education as our vehicleto
propel usforward”?

® Thevariousconceptsand ideasincluded inthe syllabusshould bereflected inthe
selected text (alotted time: 30 minutes)

@ Attheoutset, theteacherswill motivatethelearnersto understand theimportance
of theactivity by discussing with them both individually andin groupstheteacher will act a
mentor insuch group discussion. Itisnecessary to makethelearnersrealisetheimportance of
analysing such atext with referenceto theideasincluded in thetextbook.

Desired Competenceand Evaluation

® Theobjectiveof thisactivity isto observewhether thelearners can relatethe concept
developedinthetext book with that of the giventext. Theactivity will facilitatetheminthe
reinforcement of conceptsand ideasthat they have studied. Besides, it will alsohelpincritical
thinking and critical analysisof thetext.

® Theteacher will assess the learners on the basis of the above parameters of
understanding.

N.B. Insdlecting suchtextsit should be kept in mind that the text makesno discrimination
regarding race, religion, class, region, economy and culture. Care should betaken that thetext
should not giveriseto construction of biased ideasand opinions. It isrecommended that the
text selection is made from historical research, contemporary text, historical dataset,
contemporary newspaper articles, documentaries, films, paintings, poems, storiesand essays.
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DIRECTIVE REGARDING EVALUATION
(Full marksfor eachitemis 10. Distribution of marksisgiven below.)

1) Survey
Collection of primary Andlysisand Decision making and | Application of acquired
data and sequential interpretation demonstration of | competencies in a subject-
compilation evauation specificdomain
2 2 2 4
2) Nature Study
Observation Documentation | Understanding and| Application of acquired
demonstration with| competenciesin asubject-
critical perception specific domain
2 2 2 4
3) Case Study
Understanding of Determining Selection of best Application of acquired

problem probable solutions| possiblesolutionina competenciesina
particular situation | subject-specific domain
2 2 2 4
4) Creative Writing
Expression of ideas Editingand Application of acquired
extending relevant | Originality inwriting competenciesina
points subj ect-specific domain
2 2 2 4

5) Model Making

Quality toconvert |Interest in creative Interpretation Application of acquired
abstract into concrete and and competenciesin a
experimental work demonstration subject-specificdomain
2 2 2 4
6) Open Text Book Evaluation
Identification Comprehensionof | Proper utilization Application of acquired
and analysis of given data of data and competenciesina
relevant data demonstration of subject-specific domain
critical perception
2 2 2 4
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Summative Evaluation :
Chapter Division, Question Sructure & Marks Division

Syllabus:

Chapter 1 Ideas of History

Chapter 2 Reform: Characteristics and Observations

Chapter 3 Resistance and Rebellion: Characteristics and Analyses

Chapter 4 Early stages of Collective Action: Characteristics and Analyses
Chapter 5 : Alternative Ideas and Initiatives (From mid-19th Century to the Early

20th Century) : Characteristics and Observations

Chapter 6 : Peasant, Working Class and Left Movements in 20th Century India:
Characteristics and Observations

Chapter 7 : Movements organized by Women, Students and Marginal Peoplein
20th Century India: Characteristics and Analyses
Chapter 8 : Post-Colonia India: Second half of the 20th Century (1947-1964)

® 1st Summative Evaluation Total Marks - 40 Month of evaluation : April
Internal Formative Evaluation Total Marks - 10
Chapter 1 : ldeas of History
Chapter 2 : Reform: Characteristics and Observations
Chapter 3 : Resistance and Rebellion: Characteristics and Analyses

® 2nd Summative Evaluation Total Marks - 40 Month of evaluation : August
Internal Formative Evaluation Total Marks - 10
Chapter 4 : Early stages of Collective Action: Characteristics and Analyses

Chapter 5 : Alternative Ideas and Initiatives (From mid-19th Century to the Early
20th Century) : Characteristics and Observations

Chapter 6 : Peasant, Working Class and Left Movements in 20th Century India:
Characteristics and Observations

® 3rd Summative Evaluation Total Marks- 90 Month of evaluation : December
Internal Formative Evaluation Total Marks - 10

Chapter 7 : Movementsorganized by Women, Studentsand Marginal Peoplein 20th
Century India: Characteristics and Analyses

Chapter 8 : Post-Colonia India: Second half of the 20th Century (1947-1964)

Note : Chapters prescribed for the First and Second summative Evaluations are
also to be included in the 3rd Summative Evaluation
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Question pattern and allotment of marksfor Summative Evaluation —Class X

1st SummativeEvaluation Total Marks-40
GROUP-A| GROUP-B GROUP-C GROUP-D GROUP-E
o M.CQ Very short Short answer | Analytical Explanatory
| each answer type type answer type answer type
No. K question— (V.SA) each each question —| each question-
% 1mak |each question —| question— 4 marks 8marks
© 1mak 2marks
G >
1 § % 1x 2 1x 2 2x1
oI
8
%’ .5 1 question from | 1 question from
RS each chapter. | each chapter.
2 | 83 1x 4 1x 2 2% 2 Answerany 2. | Answer any 1
08 questions question.
Eo
O
g &
x
e]
8 ¢
o O
O =
3 é % 1x 4 1x 2 2% 2
.8 m
na
Questions to 10 6 5 3 3
be given
Questions to 10 6 4 2 1
be answered
Total Marks | 1x10=10 1x6=6 2x4=8 4%x2=8 8x1=8
Note:
GroupA: Consists of MCQ. Every question of this group should have four options of answer.
GroupB: Should consists of very short answer type questions (answer should be in a single
sentence), True-False, Statement-Assertion. 2 questionsfrom eachitemwill be given (3x2=6)
GroupC: Consists of short answer type conceptua questions. Answer should be in two or three
sentences.
GroupD: Consists of analytical answer type conceptual questions. Answer should be in seven or
eight sentences.
GroupE: Consists of explanatory answer type conceptual questions. Answer should be in fifteen to

sixteen sentences. Inthisgroup marksdivision will be 3+5, 5+3, 8.
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Question pattern and allotment of marksfor Summative Evaluation —Class X

2nd SummativeEvaluation Total Marks-40
GROUP-A| GROUP-B GROUP-C GROUP-D GROUP-E
@
L M.CQ Very short Short answer | Analytical Explanatory
No. E each answer type type answer type answer type
(I) ques[ion— (V.S.A) each each question —| each quegion-
1mak |each question —| question— 4 marks 8marks
Imark 2marks
k)
4 |8 .g S
gg 2| 13 1x 2 2x1
A
w
g z 8 1 question from | 1 question from
= >
o g2 Answer any 2 | Answer any 1
<2= questions question.
@ <
80
0% T
c g =
=22
O =
§ = g 1x3 1x 2 2x 2
6 |og Q
3EF
T N
&®
Questions to 10 6 5 3 3
be given
Questions to 10 6 4 2 1
be answered
Total Marks | 1x10=10 1x6=6 2x4=8 4%x2=8 8x1=8
Note:
GroupA: Consists of MCQ. Every question of this group should have four options of answer.
GroupB': Should consists of only two items : Match the Coloumn & Map pointing™*, 3 questions
from each itemwill begiven (2x3=6)
GroupC: Consists of short answer type conceptua questions. Answer should be in two or three
sentences.
GroupD: Consists of analytical answer type conceptual questions. Answer should be in seven or
eight sentences.
GroupE: Consists of explanatory answer type conceptual questions. Answer should be in fifteen to

sixteen sentences. Inthisgroup marksdivision will be 3+5, 5+3, 8.

**For the visual ly challenged students Fill in the blankswill be given as alternative.
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3rd SummativeEvaluation®

Total Marks-90

GROUP-A GROUP-B GROUP-C GROUP-D GROUP-E
o M.C.Q Very short Short Analytical Explanatory
l&i each answer type | answer type | answer type answer type
< quesion—|  (V:SA) each each question | each question —
5 1 mark each question — . 8 marks
question-Imark| 2 marks 4 marks
1 1x3 1x3 2x%2 4x2 One question
2 1x3 1x3 2x2 4x2 fror;(()::leznpter
3 1x3 1x3 2x2 4x2 Onequestion
from chapter
4 1x3 1x3 2x2 4x2 3or4
5 1x3 1x3 2x2 4%x2 Onequestion
from chapter
6 1x3 1x3 2x2 4x2 50r6
7 1x2 1x2 2x2 _ _
Questionsto 20 20 14 12 3
be given (69)
Questionsto 20 16 1 6 1
be answered
(54)
Total Marks | 1x20 | 1x16=16 2x11=22 4x6=24 8x1=8
(90) =20 Ansverany 16 | Answer any | Answertotal 6 | Answerany 1
questionsfrom20.| 11 questions | questions. At least | question from 3
Have to answer from14. 1 question from segments.
fromeachitem. each chapter.
Note :
GroupA:  Consistsof MCQ. Every question of thisgroup should have four options of answer.
GroupB:  Should consist of True-False, Match the Coloumn, VSA (in one sentence), Map
pointing** & Statement-Assertion. 4 questions from each item will be given.
GroupC:  Consists of short answer type conceptual questions. Answer should be in two or
three sentences.
GroupD: Consistsof analytical answer type conceptua questions. Answer should bein seven
or eight sentences.
GroupE:  Consists of explanatory answer type conceptua questions. Answer should be in

fifteen to sixteen sentences. In this group marks division will be 3+5, 5+3, 8.

* Thisstructureisindicative of the Madhyamik Examination.
** For the visually challenged students Fill in the Blankswill be given asan aternative.
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TYPES OF QUESTIONS OF SUMMATIVE
EVALUATION: A DISCUSSION

Thingsto benoted:

Multiple Choice Question (M CQ)

Multiple Choice Questions have two parts: the stem and the options. One of the options
should be absol utely correct whiletherest should beincorrect. There should be at least
four options. Themain characteristicsfor framing the stem-part of the question are:

(1) Maor part of theinformationisto beincludedin the stem so that the optionsare
stated with minimumwords. It isnecessary to satethemainthemeof thequestionin
thestem.

(i) Thelanguage of the stem should be ssmple and unambiguous so that the learners
haveno difficulty in understanding theinstruction.

(i) Careshould betaken about thediction of the stem. Thewords should befromthe
known vocabulary of thelearners.

(iv) Itisbetter not to use negativewordsin the stem.
¢ Thingstobenoted:

(i) Inevery MCQthereshould befour options. Apart from the correct option, the
other threeoptionsarecalled ‘ Distracters .

(i) Thereshould beonly onecorrect option.
(i) Each of the optionsshould bedifferent. There should be no overlapping.
(iv) All thefour optionsshould besmilar inlength, complexity and syntax.

(v) ‘All abovearecorrect’ or ‘Noneof theaboveiscorrect’— such statements
should not be used as option.

(vi) Thecorrect optionsof various questions should be arranged at random. That
is, if inaquestion (a) isthe correct option, thenin the subsequent questionsthe
correct optionisdesirableto be (b), (c) or (d).

¢ Thingstobenoted for usingdistracters:

()  Thedistractersshould be gpparently logical.
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(i) Thecommon errorsand misconceptions of thelearnersmay beregarded as
distracters.

(i) Sentencesthat are absolutely wrong should not be given asoptions.
(iv) Correct sentence but not the correct answer should be given asoption.
e Very Short Answer typeQuestions(VSAQ)
¢ Oneword answer or answer in asentence
Thingsto be noted for framing such type of questionsareasfollows:

() Theuseof languageinasentence ought to be assimpleand unambiguousas
possible so that thelearnersface no difficulty in understanding the question.

(i) Thequestionsshould be such that the answerswould be brief and precise.
¢ Fillintheblanks
Thingsto benoted for framing such type of questionsare asfollows:

(i) Theuseof languageinasentence ought to be assimpleand unambiguousas
possible so that thelearners do not have any difficulty in understanding the
question.

(i) Only oneword shouldfill up each blank.
¢ TrueFalse
Thingsto be noted for framing such type of questionsareasfollows:

() Theuseof languageinasentence ought to be assimpleand unambiguousas
possible so that thelearners do not have any difficulty in understanding the
question.

(i) Extremely complicated and long sentences should be avoided.
(iii) Itisbetter not to provide morethan oneideasin asentence.

¢ Satement and interpretation
Thingsto benoted for framing such type of questionsare asfollows:

(i) Thelanguage of the Statement should besmpleand lucid so that thelearners
have no difficulty in comprehending the matter.

(i) Itisbetter toavoidlong and complex sentences.

(i) Eachinterpretation should not express morethan one concept.
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(iv) All thethreeinterpretations should be somewhat |ogically connected with the
Statement.

Map pointing
Thingsto be noted for framing such type of questionsare asfollows:

(i) Map pointing should begivento thestudentsbased onthemapsincludedinthe
gyllabus.

(i) Theplacetobelocated inthemap should beas per to thetimeline stated inthe
syllabus because maps change with time. So time has to be mentioned, if
required.

(i) Map pointingimpliesonly location of the placeinthegiven map.
Match thecolumns

Thingsto be noted for framing such type of questionsareasfollows:

() Anawardof 1 mark should beprovided for every correct relationship.

(i) Thenumber of itemsincluded in column B should beat |east onein excessof
theitemsincolumnA.

(i) TheitemsincludedincolumnA and B should beasbrief aspossible.

(iv) Two columnsshould beinone page.

e  Short Answer type Questions(SAQ)

Certainthingsareto bekept in mind for framing thesetype of questions:

@

(i)

Theuseof languagein asentence ought to beassmpleand unambiguousaspossible
so that thelearnersdo not have any difficulty in understanding the question.

Questions should be such that the answers should be in two or three sentences.

e LongAnswer typeQuestions(LAQ)

Certainthingsareto bekept in mind for framing such type of questions:

@

(i)

Theuseof languagein asentence ought to beassmpleand unambiguousaspossible
so that thelearnersdo not have any difficulty in understanding the question.

Inthistype of questionthe markscan bein5, 3+2, 2+3. Theanswer of 2 marks
guestion should beintwo/three sentences. Theanswer of 3 marksquestion should
beinthree/five sentences. Theanswer of 5 marksquestion should bein seven/ten
sentences.
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MODEL QUESTIONS

First Summative Evaluation Full Marks40
Group:A
1. Chosethecorrect alternative: [1x10=10]
1.1 Indian Colonial Forest Act wasmainly apart of thehistoriography of —
(@ Urbanhigtory (b) Womenhistory
(0 Environmentd history (d) Higtory of food and cuisine
1.2 Toknow theattitudeof colonial rule, main historical sourceis—
(@ Periodicas (b) Government documents
(6 Newspapers (d) Memoairs
1.3 YoungBengal wasthefollowersof —
(& Derozio (b) Rammohan
(0 Ramkrishna (d) Vivekananda
1.4 AnOrientalist was—
(& DavidHare (b) T.B.Mackle
(©) H.H.Wilson (d) Metcdf
1.5 Dinabandhu Mitra'sNildar pan wasa—
(@ Sdire (b) Biographica play
() Rdigiousplay (d) Nationdist play
1.6 Theinditution wasdirectly dealt with woman education in 19th century Bengal —
(& Biton(Bethune) School (b) Scottish Church School
() HareSchool (d) Hindu School
1.7 Themass, attached with Faraji rebellion was—
(@ Labours (b) Adivass
(c) Ddits (d) Peasants
1.8 Theword Hul denotes—
(& Mundarebdlion (b) Santd rebelion
() Kolrebdlion (d) Chuarrebelion
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1.9 Theword'Dadan' standsfor —

(@ Receivingadvancepayment (b) GrantingPeatta
(¢) Payingdebts (d) Unpayed labour
1.10By naturelndigorevolt wasa—
(@ Feudd movement (b) Reigiousmovement
(¢) Peasantsmovement (d) Labour movement
Group-B
Answer thefollowing questions: [1x6=6]

2.1 Writetheanswer in asingle sentence:
211 In 1829 The Bengal Sati Regulation waspassed under thereign of which
governor genera?
21.2  Wheredid bamboofort wasbuilt by Titumir?
2.2 WriteTrueor False:
221  Muscisthepart of history of architecture.
2.2.2  Society of 19" century Calcuttaisreflected in Hutom Panchar Naksha.

2.3 Select thecorrect assertion of thefollowing statements:

231  Statement: Jawaharlal Nehruwrote many lettersto hisdaughter, Indira.
Assertion 1: Through theseletters Jawaharlal Nehrutried to enlighten
Indiraabout the evolutionary nature of history.

Assertion 2 : Through theseletters Jawaharlal Nehrutried to enlighten
Indira about the necessity of women participation in Indian
National Movement.

Assertion 3: Through theseletters Jawaharlal Nehrutried to enlighten
Indiraabout thelifestyle of common peopleinIndia

232  Staement: Sanyas-Fakirsrebeliontriedtoress theBritish RuleinBengdl.

Assertion 1 : Sanyasi-Fakirs of Bengal were not ready to accept the
ChrigianBritishRule.
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Assertion 2 : Sanyasi-Fakirsof Bengal weredeprived of their traditional
occupation owing to the Company rule.

Assertion 3: The Company legdly prohibited all religiouspracticesof the
Sanyas-Fakir community of Bengd.

Group:C

3. Answer thefollowing questionsin two or threesentences: (any four) [2x4=8]

5

3.1 How memiorscan be used asasource of history writing?

3.2 Why Grambarta Prakashikawas an exceptional magazine?
3.3 Writeany two reasonsfor theKol rebellion?

3.4 Statetwo socid reforminitiativesof the BramhaSamg.

3.5 Why Chuar rebellion cannot be described as Chuar rebellion?

Group:D
Answer thefollowing questionsin seven or eight sentences. (anytwo)  [4x2=8]
4.1 Anaysewithtwo referencestherole of autobiographical writing asasource of
modern Indian History?
4.2 Writeashort note on Wood's Despatch.

4.3 Colonial Forest Law gaverisetotherevoltsamong theadivasisof India— Explain
the statement.

Group: E

Answer any oneof theflowing questionsin fifteen or sixteen sentences.  [8x1=8]

5.1 Discussbhriefly thecharacteristicsof history of transportation and communication.
Andysetheimportanceof wonam higtory incontext of Modern Indian History writing.
(3+5)

5.2 Make a comparative study between the characteristics of Wahabi and Fargji
movement. Discussthe major reasons behind the Chuar revolt of the 19th century.

(5+3)
5.3 TheBengal Renaissance wasrevolved around the city, Kolkata— anayse the
Satement. 8
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Second Summative Evaluation Full Marks40

Group:A
1. Chosethecorrect alternative: [1x10=10]
1.1 Therevolt of 1857 wascalled 'thefirst war of independence by—
a LaaHadaya b) Vinayak Damodar Savarkar
c) Bd Gangadhar Tilak d) BipinChandraPd

1.2

13

14

15

16

17

The Landholders A ssociationswasformed—

a) Forsecuringtheinterestsof thelandholders

b) Toraseissuesonbehdf of thelndiansintheBritish Parliamentary motions
c) Tofulfill thepolitica demandsof the educated class

d) Torestorelndiaspast glory

Thebackground of the novel AnandaMath was—

a) Therevoltof 1857 b) Indigorebelion

c) Fakir-Sannyas rebellion d) Pabnarebdlion

U. Ray and Sons. published—

a Sandesh b) GrambartaPrakashika
c) Somprakash d) Bangadarshan

Theultimateaim of colonia education systemwas—

a) TosynchroniesOrienta and Occidenta learning

b) ToexpandtheEmpire

c) Todevelopthetraditiona learning

d) Toproduceclerksfor theconvenienceof thecolonial administration
TheNationa Educationa Council wasestablished—

a) Todisseminatescienceand technica education

b) Todisseminatethe English education

c) Topublishschool textbooks

d) Todisseminateelementary education

The principle of Rabindranath Tagore'seducationa philosophy wasbased on—
a) Thecolonia educationsystem

b) Thesynchronisation of natureand human

c) Theideaof Neo-Vedantaism

d) Theideaof religioussyncretism
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1.8 EkaMovement wasstarted—
a Indemandto occupy landsfrom the Colonia Government
b) Indemandto ceasethe Sunset Law
¢) Indemandtoceaseextrarentsanditsforceful extraction
d) Indemandto ceasethe Tinkathiasystem

1.9 Thefirst Satyagrahamovement led by MahatmaGandhi in Indiawas—

a KhedaSatyagraha b) Champaran Satyagraha

c) Ahmedabad Satyagraha d) Rowlatt Satyagraha
1.10 The Communist Party of Indiawas established in Kanpur intheyear—

a 1905 b) 1920

c) 1925 d) 1942

Group-B
2. Answer thefollowing questions: [1x6=6]
2.1 Matchthecolumn'A" with Column'B':
A B

2.1.1 Surendranath Bandyopadhyay 1. SeramporeMission Press
2.1.2 WilliamCarey 2. Workersand Peasants Party
2.1.3 Muzaffar Ahmed 3. IndianAssociation

2.2 Point out and label thefollowing placesin thegiven map of India:
2.2.1 A centreof therevolt of 1857
2.2.2 Sreramporeasacentreof printing press

2.2.3 Tamluk asacentreof the Quit Indiamovement

OR
(For theVisually impaired candidate)

Fill intheblanks:
2.2.1Thefirst Viceroy of colonia Indiawas
222 wasthefounder of thelndian Associationfor the Cultivation of Science.

2.2.3 Theincident of Chauri Chauratook placein
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Group-C
3. Answer thefollowing questionsin two or threesentences: (any four) [2x4=8]
3.1 How did Gaganendranath Tagore use caricaturesto criticisethe colonia society?
3.2 Why theprinting pressgrew in Benga asaprofit making business?

3.3 WhatroledidtheBoselngtitute (Basu Bigyan Mandir) play to disseminate scientific
educationinBengd?

3.4 What shapethe Quit Indiamovement took in Tamluk?

3.5 Why the mgjority of the working class did not support the Civil Disobedience
movement?

Group-D
4. Answer thefollowing questionsin seven or eight sentences. (anytwo)  [4x2=8]
4.1 What wasthehigtorical importance of the Proclamation (1858) of Queen Victoria?

4.2 Thespread of printing pressand dissemination of masseducationwasproportionate—
explain the statement in context of thelate 19th century Bengal.

4.3 WriteanoteontheAll IndiaKisan Sabha(1936).
Group-E
5 Answer any oneof theflowing questionsin fifteen or sixteen sentences.  [8x1=8]

5.1 How did the 'age of associations pave the way for the formation of the Indian
National Congress? (8

5.2 Explaintheroleof Calcutta School-Book Society in expanding the printing press
and education. Which central ideaof Rabindranath Tagore'seducationd philosophy
wasmost highlighted in the establishment of Shantiniketan? (5+3)

5.3 Why thepeasantry did not actively participateinthelatter phase of the anti-Partition
movement in Benga ? The peasantry did not waysfollow the Gandhianway during
the course of the Quit Indiamovement- explain the statement. (3+5)
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Third Summative Evaluation Full Marks90

Group:A

1. Chosethecorrect alternative: [1x20=20]

11

12

13

14

15

16

17

History of NamasudraMovement of Bengal ispart of —

a) Environmentd Historiography b)  UrbanHistoriography
c) Socid Higtory d) Military Higtory
Government archivesdea with—

a) Reportsof government officids

b) Rabindranath Tagore's'Jibonsmriti’

c¢) SrdaDevi Chowdhurani's'Jiboner Jhorapata

d) Collectionof lettersfrom Nehruto hisdaughter Indira

Women education of 19th century Bengal wasfocusof —

a) Somprakashperiodicals b) Bangadarshan periodicas

c) GrambartaPrakashikaperiodicas d) Bamabodhoni periodicas
Ramkrishnatriedtoimply with"jatomét, tato path’" (asmany thoughtsasmany ways)—

a) ldeology of Neo-Vedanta b) Ideasof rdigiousharmony
c) Ideology of idol worship d) Ideology of renaissance
TheAsatic Society (1784) wasfounded for —

a) Orientd sudies b) Westernstudies

c) Military studies d) Studiesof Indo-Idamiclaws
Colonia government coined asthelf and dacoitsto—

a) Chaur Rebels b) Sanyas_Fakir Rebels

¢) MundaRebels d) BarasatRebels

Adivas Chaur rebellionwasoccurredin—

a) Chotonagpur Region b) DumkaRegion

c) Jangdmahd Region d) Ranchi-Chakradharpur Region

1.8 According to QueenssProclamation (1858), India—

a) Becameindependent

b) Becameunder ruleof British parliament

c) Becameunder ruleof British East-IndiaCompany
d) Gotdominionstatus

55



1.9 A creation of Abanindranath Tagorewas—

a BartamanBharat b) Ananadamath
c) Gora d) Bhaamata

1.10Inthellbert Bill controversy, central rolewasplayed by —

a IndianAssociaion b) LandHoldersAssociation

c) BangabhasaPrakashikaSabha d) IndianNationa Congress
1.11 Inthe 19th century Bengal, school text bookswere supplied by —

a) AsgatcSociety b) U.Roy& Sons.

c¢) DawnSociety d) CacuttaSchool Book Society
1.12 Rabindranath Tagore's Totakahini was—

a) Criticismof colonia education system

b) Criticism of education system of VisvaBhardti

¢) Criticismof modern scientific education

d) Criticismof modern medical education

1.13 EkaMovement was started in the eraof —

a) Partitionof Bengd movement b) Non-Cooperation movement
c) Civil Disobediencemovement d) QuitIndiamovement

1.141 dal gpat Ra wasthefirst president of —
a AllIndiaPeasant Party b) MadrasLabour Association

c) AllIndiaTradeUnionCongress d) Workersand Peasants Party
1.15Bardoli Satyagrahawas happened dueto—

a) Accessionof land b) Decreaseintaxation
c) Incomeinwages d) Toprotestagains Britishrule

1.16 SardaDevi Choudhurani founded Laxmi Bhandar for
a) Toprotest against Boycott movement  b) Tolead the national movement

c¢) Tospread Vernacular education d) Topromote Swadeshi goods
1.17 Anti-Carlyle Circular Society wasfounded —
a) TosdeSwadeshi goods b) To spread Oriental education

c) Toprovideingtitutional educationforal d) Todemolish student movement
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1.18 Rashid Ali Day wasobserved in support of —

a TheKhilafat Movement
b) TheCivil Disobedience movement
¢) ThedemandtofreethelNA Soldiers
d) TheNava Revolt
1.191naccession of Princely Stateswith Indiaplayed animportant role—
a MahamaGandhi b) LyakatAli
c) alabhbhai Pete d) Md.AliJnnah
1.20 The State Reorgani zation Commission (1953) wasmadeto—
a) Recongder thedemand of language centric stateformation
b) GiveimportancetoHindi language
c) Solvethepost-Partitionrefuge problem
d) Resolvetheproblem of annexation/merger of Princely statewith India

Group-B
Answer thefollowing questions: [1x16=16]
(Attempt onequestion from each Sub-group. Answer sixteen questionsin all)

Sub-Group: 2.1

Writetheanswer in asingle sentence:

(21.1) Widow RemarriageAct was passed under thereign of which Governor
Generd?

(21.2) Statethemainissuesof Boycott Movement.
(21.3) Why BinaDaswasremembered?
(2.1.4) Inwhich context thenovel Gorawaswritten?

Sub-Group: 2.2

Select the correct assertion of thefollowing statements:
(22.1) Satement: Swami Vivekanandawrote Bartaman Bharat.

Assertion 1 : To awarethe Indians about the past of the country.
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(2.2.2)

(2.2.3)

(2.2.4)

Assertion 2: Tofocusonthenegativesideof BritishruleinIndia.

Assartion 3: Toestablishthelogicfor anti colonia movement.

Statement : Kol rebelion (1831-32) wasmainly ananti colonia movement.

Assertion 1 : Kol rebelswanted to acquire the power by replacing the
British Company.

Assertion 2 : Kol rebels were organised against the atrocities of the
Company ruleinthe Chhotonagpur region.

Assertion 3: Indigenousintelectualsled the Kol revolt.

Statement : Jayprakash Narayan formally inaugurated the Congress
Socialist Party in 1934 in Patna

Assertion 1 : Hewanted to leavethe Indian National Congress.

Assertion 2 : Hewanted to establish aseperate | eft organi sation.

Assertion 3 : Hewanted to organisetheleft fraction within the Indian
Nationa Congress.

Statement : In 1932 Mahatma Gandhi and B.R. Ambedkar signed the
PunaPact.

Assertion 1: They agreed to the communal award designed by Ramsey
Mcdonald.

Assartion 2 : They agreed tojoin third round table conferencein London.
Assertion 3: They accepted the common el ectorate of theHindusand the
Ddits

Sub-Group: 2.3

WriteTrueor False:

(2.3.1)
(2.3.2)
(2.3.3)
(2.3.4)

Bipin ChandraPal's Seventy yearsisagovernment report.

School Book Society wasfounded to spread western educationin Bengal.
Haji Sariat Ullahwasleader of Fargji movement.

Basu Bigyan Mandir wasfounded by Mahendrala Sarkar.
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Sub-Group: 24

Match thecolumn'A' with Column 'B':
A B

(24.1) Bangadarshan 1. HainathMgumder
(24.2) GrambartaPrakashika 2. UpendraKishor Roychowdhury
(24.3) Gora 3. Bankim ChandraChattopadhyay
(24.4) HdftonePrinting 4.  Rabindranath Tagore
Sub-Group: 2.5

Point out and label thefollowing placesin thegiven map of I ndia:
(25.1) A placeof Chuar rebellion (2.5.2) Kanpur
(25.3) Chattagram (2.5.4) Princly StateMysore

OR

(For theVisually impaired candidate)
Fill intheblanks:

(25.1) Kol rebelionwasoccuredin..........c......... region of Bihar.
(25.2) Themainleader of Bardouli Sattyagrahawes........................ .
(25.3) Dipali Sanghawasfoundedby ...........ccccoeeee. .

(25.4) To solve the migration problem Nehru and Lyakat Ali Khan signed
...................... treaty inthe year 1950.

Group:C
Answer thefollowing questionsin two or threesentences: (any 11) [2x11=22]

3.1 Statetheimportance of newspaper asasource of history.

3.2 Whatisthelocal history?

3.3 Why Swami Vivekananda's Vedantism istermed as Neo-Vedantism?

3.4 DidRadhakantaDeb play any postiverolein spread of woman educationin Bengd ?
3.5 What wasthemainaimof Mundarebellion?

3.6 Statetwo reasonsof thefailure of Wahabi movement.

3.7 What isthedifference between Governor General and Viceroy?

3.8 How HinduMeagenerated theanti colonia attitude?
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4.

3.9 Satetheroleof Benga Technica Ingtitutein devel opment of technical educationin
Bengd.

3.10 Why Rabindranath Tagore established Bramhacharyasram?

3.11 Why Tebhagamovement wastermed as Tebhaga?

3.12 What was Tamraipta Jatiya Sarkar?

3.13What wastheroleof Benga VolunteersAssociation in therevol utionary movement
of Benga ?

3.14 How did PritilataWaddedar was associ ated with the revol utionary movement?

3.15How memoirscan be used asasource of history writing of Partition of India?

3.16 What weretwo main problemsinfront of newly independent statelikeIndia?

Group:D

Answer thefollowing questionsin seven or eight sentences: [4%6=24]
(Attempt onequestion from each Sub-group. Answer six questionsin all)

Sub-Group:D.1

4.1 How Hutum Panchar Naksadescribed thesocia structure of contemporary Benga ?

4.2 Statetheimportant role of CalcuttaMedical Collegein development of Medical
EducationinBengd.

Sub-Group: D.2

4.3 Describethemain causesof Indigorevoltin Bengd.

4.4 Rebellion, Uprising and Revolution—state the differencesamong thethreeideas
with atleast oneexample.

Sub-Group:D.3

4.5 Write short note on Workers and Peasants Party.
4.6 Write short noteon Mirat Conspiracy Case.
Sub-Group:D.4

4.7 Why liguistic reorganisation of statewasinitiated based on language?

4.8 Analysethedifferences between refugee problems of Bengal and Punjab after
partition of India
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Group: E
Answer any oneof theflowing questionsin fifteen or sixteen sentences.  [8x1=8]
5.1 Many women led the Non-Cooperation movement — anaysethe statement.
(3+5)

5.2 Expression of Nationalism developedin literary worksand paintings— describe
the statement in context of the novel Anandamath and the painting Bharatmata.

8

5.3 Anaysetheimportanceof Anti-Sati Movement and widow remarriage movement
in context of social reformation of 19th century Bengal. How did Young Bengal
Society criticisethecolonia socia structurein 19th century Bengal ? (5+3)
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